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Abstract

Learners are required to read in order to acqum@amvedge, however reading frequency varies
from males to females depending on some factorayNEkL learners face difficulties in front of
a printed material and seem to face gender releading problems in English Language.
Therefore, the present study is an investigatiohigilight female related reading difficulties
compared to males. For this purpose, the casdrdfybar EFL learners at Aisha-Um-Mumenin
Middle School -Tiaret- was chosen and a combinatibguantitative and qualitative tools were
adopted for the data collection. The main resuwdtgealed that there are gender related reading
difficulties which drive males to perform pooreathfemales in reading. Thus, it is advised that
different reading materials and extensive readesggi®ns should be allocated to pupils at this

level.

Keywords: EFL learners, Extensive reading, GenderReading frequency, Reading

difficulties.
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General Introduction

Nowadays, it is necessary to learn foreign langsiaffe.s), especially the English
language that becomes a worldwide language arsliitcreasingly important for non-English
speakers to learn language to be competitive mittiormation age. Since it is the first foreign
language studied and spoken internationally thatdmacial role in human life and has become
the tool of communication in social and persondivéies, it is studied and taught at schools,

academic courses and universities in non-nativdigingpeaking countries including Algeria.

In the process of learning English as a secondulage, teachers and researchers are constantly
in pursuit of improving their practices to enharbe English language learning experience by
focusing on mastering the four fundamental skiilstening, speaking, reading and writing in
order to achieve a high level of abilities in remeg the target language in its oral or written

forms.

Reading is an essential skill among the four lagguskills as it can improve the overall language
proficiency. The ability to read is highly valuedr fsocial and academic purposes. Even though
some may have reading difficulties in his/her mottengue, the problems get worse when
reading is applied to a second language, as leameght be legging behind in a number of
reading components including accuracy, comprehanaitd speed. A number of studies on
ESL/EFL reading tasks show that learners face smmeamon difficulties and this can vary based
on gender (male/female).
* Inthis respect, the present study identified tilWwing questions:

1) What are the main problems that EFL learners fadbair reading process?

2) What are the gender-based factors affecting EFlnéra’ reading performance?




3) What are the techniques to help remedy such prabiemmass?

In order to answer the research questions abogdotlowing hypotheses have been formulated:

1) EFL learners may struggle with English language asading problems including
dyslexia (difficulty decoding language), dysgrapfu#ficulties related to handwriting,
spelling and comprehension) and dyspraxia (a desowhich causes problems with
coordination language and speech).

2) Females consistently outperform males in readirsg, tand this related to different
aspects: differences in behavioural factors suclatagides, differences in cognitive
abilities or in brain activation during reading.

3) The suggestions may include selecting the appraptexts depending on the learners’

level and needs.

A case study is designed in order to test the ptevihypotheses and answers the research
questions it is included the“3EFL learners of Aisha Um Al-Mumenin middle scho®lwo
research instruments will be used to collect batalitative and quantitative data from different
sources and participants. The set of researchumsints comprises classroom observation and
teachers’ interview. Accordingly, this research kva partitioned into three chapters. The first
chapter deals with theoretical background of regdikill, it provides reading skill defined, the

reading types, models as well as the teachingegiied and its reading difficulties.

The second chapter aims to shed light on the Bniglisguage teaching in the Algerian context. It
emphasizes the position of reading in the curricund brings a description of how reading is
taught to the Algerian EFL learners. In fact, thaimfocus is to investigate what factors EFL

learners encounter and how can they differenteffigct both male and female.




As for the third chapter it is considered as armgal part of this study. It is the empirical pbas
of the research as it elucidates the researchtol@scinstruments, methodology and participants.
Further, entails the data collection and analyaiso it gives interpretation of the main results

obtained from the teachers’ interview and the dttgle classroom observation.
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IChapter 1 An Overview of Reading

1.1. Introduction

In many second and foreign language teaching sinmtreading receives a special focus.
It is considered as one of the English languaglsskiich is essential to be mastered in the
educational context and it can be the assessmetddmers’ general ability, since the ability to
read in a foreign language is that learners evei veaacquire.

This chapter starts by introducing the Readind skiluding the two main approaches, it
also stresses the importance of this skill in figmdanguage classroom. In addition to that in this
chapter there exists a literature review about sdiffieulties that EFL learners face during the
task.

1.2. The Reading Skill

Reading as one aspect of language skills, playisnportant role in language teaching.
Said to be important because, in addition to temghistening, speaking and writing. Reading
skills is one very powerful tool for obtaining adei range of specific information. Therefore,
reading is a basic requirement for an advancedesodn education, read a very influential role
in student performance.
The definition of Reading is proposed by severalegts. According to Rivers (1981, p. 147),
reading is the most important activity in any laage class, not only as a source of information
and pleasurable activity, but also as a meansmdalmlating and extending one’s which are
knowledge of the language. Reading is an interagirocess between the reader and the text, the
words, it is the activity if word recognition, phemic decoding and text comprehension.
Moreover, reading is a complex and multifaceted skiich could be defined as the ability to
process a text through decoding, interpreting amerstanding it (Brown, 2004).

Pang, Benbandt and Kamil (2003), they mentionet tha
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“Reading is about understanding written texts.dta complex activity that involves
both perception and thought. Reading consists af telated processes: word
recognition and comprehension, word recognitiorergefto the process of perceiving

how written symbols correspond to one’s spokendagg”. (p. 6)

From all the definitions above, Nunan (1999) siat tunlike speaking, reading is not
something that every individual learns to do. Amremous amount of time and effort is spent
teaching reading in elementary and secondary ssharolund the world. In fact, it is probably
true to say that more time is spent teaching reatian any other skill. For hundred years, being
literate has been the mark of educated person.

In general, whenever dealing with Reading one tlhiag to be stressed is to distinguish
reading as a “Process” and a “Comprehension skiliich distinguish it from other language
skills, because reading is considered as a twgimddess, decoding and comprehension (Gouph
& Hoover, 1996). Decoding and comprehension are tthe halves of Reading for neither
decoding in the absence of comprehension nor cdmepston in the absence of decoding, leads
to any amount of Reading. Literacy reading abitign be found only in the presence of both
decoding and comprehension.

Reading is very important and has main role inlidey it can enrich our experience and
knowledge. Therefore, reading also something chasid indispensable. By reading we build
vocabulary for the English lesson.

According to (Bahri, 2008) reading without purpasdike sail without a destination.
Therefore, the destinations have important meammgading than fined the first destination will

be achieved in a reading book.
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Everyone reads with some kind of purpose mind, galyespeaking, the purpose is
either to enjoy oneself or to obtain informationsoime kind. Effective reading means being able
to read accurately and efficiently; and to underdtas much of the passage as you need in order
to achieve your purpose. (Swan & Greenall, 1993).

In line with this review, according to Trigé2008) the purpose of reading is listed as
follows:
a. Reading for understanding
- The readers try to know the experience of somdoaiehe has done.
b. Reading for main idea
- The readers try to know what the topic interest problem of the story.
c. Reading for Sequence or Organization
- The readers try to know what happens in eachgddhe story, action, etc.
d. Reading for inference
- The readers try to find out the conclusion frdma &ction or the idea in the text.
e. Reading to Classify
- The readers try to classify some informationaiams of the writer in the text or paragraph.
f. Reading to Evaluate
- The readers try to evaluate what the writer leasecbr what he is trying to explain in his
paragraph.
g. Reading to compare or contrast.

From the purpose above, it can be concluded tlaalimg has an important role for

readers as an organizing and content study als® general impression.
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1.3. Reading in a Foreign Language

The English reading skill can be divided into twaimtypes / approaches: intensive and

extensive reading.
1.3.1. Extensive Reading

Extensive Reading involves longer texts whethendpeead for pleasure or for a certain
purpose, such as developing knowledge or readiitig.dklany scholars have long believed that
the teaching of reading should encourage studentBee themselves from their habits of
dissecting and translating sentences (Kelly, 19B@ther, reading should be an enjoyable task
with the focus on meaning (as cited in Kelly, 1968) line with this view, conceptions of
Extensive Reading (ER) have developed and proplogetholars who share consensus that ER
is a reading pedagogy in which language learnegsemcouraged to freely choose reading
materials that much their interests and are withénr linguistic competence; to read for pleasure;
and to read a great deal (Day & Baruford, 1998;b@&r& Staller, 2002; Ranandya, 2007). In
other words, according to Waring (2011Read” can be interpreted as “Read quickly and

Enjoyable with Adequate comprehension, so they aeBtttionary” (p. 3).

Do not Understands

understand Reads slowly better Reads faster
Does not Does not . Enjoys
read much Reads more

i enjoy reading i reading

Figure 1.1 "virtuous circle of the good reader" Nuttal, (200

-9-
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1.3.2. Intensive Reading

Intensive reading is the most typically used method teaching reading in foreign
language classrooms. This kind of reading occurenathe learner is focused on the language
rather than the text, i.e., the learner may be angsg comprehension questions, learning new
vocabulary, studying grammar and expressions irtdkg translating the passage or other tasks
that involve him/her in looking “intensively” insadthe text. Thus, IR is a classroom-oriented
activity in which, as in Brown’s (2007) words:

“Students focus on the linguistic or semantic detai Grammatical forms,
discourse markers and other surface structure ¢etdor the purpose of
understanding”. (p. 373).

For Jain & Patel (2008), Intensive Reading (IR)sometimes called narrow reading involves
students reading selections by the same authoevaral texts about the same topic. When this
occurs, content and grammatical structures repbamgelves and students get many
opportunities to understand the meaning of the. t&kte success of intensive reading on
improving reading comprehension is based on thenigeethat the more familiar the reader is
with the text, the more comprehension is promotéowever, forcing students with different
levels of reading proficiency, to read the sameemnia@tmakes the reading process seem complex,
frustrating and boring, because they will do thinggey do not enjoy with texts they do not want
to read or they find difficulty in understanding.

Susser and Robb (1990) claimed that, by focusingiach on accuracy is another problematic
area of Intensive Reading, because this may leadx®ty on the part of the learners.

In the same way, emphasizing too much on sent@ved, syntax can turn the nominal “reading”
class into a “grammar” class, of course, thereathing wrong with the teaching of grammar.

Yet, teaching grammar is not the same as readsusse and Robb, 1990).

-10 -
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1.4. Reading Models

There are major reading models that play a sigmficole in managing and facilitating
the reading comprehension process, as well astingsieaders to better understand a written
passage and overcome their reading comprehensificulties while engaging in the reading
process. These models are, the bottom-up modetpfhdown model and the interactive model.
The three models differ from one another basedcein toncentration of the method that readers
apply in order to obtain meaning from a written sagge. For instance, the bottom-up model
requires readers to decode each word in the textdar to gain meaning.

In contrast, the top-down model emphasizes the tioat both reader’'s background
knowledge and previous experience about the giepit play in order to obtain meaning from a
text. However, the interactive model looks at teading process as an activity that requires
engaging in two interactions. The first interactancurs between the written text and the reader’s
prior experiences about the topic, while the sedatetaction occurs between different kinds of
reading strategies that the reader utilizes (Ahmiadiail, & Abdullah, 2013; Brunning, Shraw,
& Ronning, 1999; Eskey, 2005; Grabe, 1991; Grald®42 More explanations of this reading
comprehension models follow.

1.4.1. Bottom-up Model

The notion behind the bottom-up model is that remdbould gradually start the reading
process by decoding every letter, vocabulary wardl @ventually sentence in order to construct
meaning from a written passage. In other words, todel looks at the entire reading process as
letter and vocabulary-based. Thus, in order to esgfally gain meaning from a text, readers are
required to understand and recognize each letigvaoabulary word while reading. Since this

model emphasizes the importance of understandiagyesingle word for comprehension, quick

-11 -
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word understanding is an essential requirementhi®ibottom-up approach (Ahmadi et al., 2013;
Van Duzer, 1999).

The bottom-up reading model emphasizes the wrjitérted text. It states that reading
Is driven by text and that it proceeds from pariMwole, i.e., building up a meaning of a text
starts from the smallest textual units at the ot{tetters and words) to larger units at the top

(phrases and clauses) in the progression statée iollowing figure:

Level 11l :

(deep structure)
Level I woids {lexical levelj
Level | -

Figure 1.2 Data driven or bottom-up model (Ahmadi et al.12p

1.4.2. Top-down Model

In contrast to the bottom-up model, the top-doeading comprehension model engages
readers’ prior knowledge, experience and expectadbout a particular topic in order to
obtaining meaning from a written passage. Thusdescribed by Eskey (2005), this model
considers reading comprehension as a processdbatsifrom the brain to text”(p. 564). In the
top-down model, readers are required to start thegss of reading comprehension with building
particular expectations about the text. These dafiens should be built based on a reader’s

previous knowledge about a particular topic.

-12 -
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After building some expectations, the reader mdweasnother task in which they draw
on their world knowledge in order to decode vocabulithin the text to either prove or modify
their pre-established expectations. Therefore,ttipedown comprehension model looks at the
text itself as meaningless, with the reader gaimmgning by integrating the text into their prior
knowledge (Aebersold & Field, 1997; Ahmadi, Hair&lPourhossein, 2012).

In line with this view, Goodman’s psycholinguistitodel of reading begun to have an
impact on views of second language reading. In theglel, the reader is active, he makes
predictions adjusts theories when these predictiares wrong, processes information and
reconstructs a message encoded by a writer.

This implies that reading is driven by meaning prateeds as the following figure shows:

meaning

(deep structure)
Level I

syntax
Level Il (language pattern)

Level | grapheme / phoneme
correspondence
letter / sound
relashionship

Figure 1.3 Hypothesis Test or Top-down Model.

-13-
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1.4.3. Interactive Model

Since the interactive model emerged to addres&mvesa and limitations that were found
in both the bottom-up and the top-down reading m@tnension models, it tends to integrate
features of each one. Today, the interactive maslehe most widely conclusive model for
explaining the process of reading comprehensioncanéirms the importance of the interaction
between a reader and the text (Ahmadi & Gilakjanil2). Mainly, the interactive model adapts
the notion that neither the bottom-up nor the topsd model can be used in isolation to explain
the entire reading comprehension process. Theteitocalled of the creation of an interaction
between these two models (Ahmadi, & Gilakjani, 20&ail, & Abdullah, 2013; Rumelhart,

1977).

] ( Message W D

Bottom-up

Top-down Information flow Decision center| Information flow

Graphophonic

Figure 1.4 Rumelhart’'s Interactive Model. (Cited in Dechab®91, p. 29)
1.5. Reading Strategies
The process of a written text in order to buildomfation and meaning is indeed the
overall goal of any reading activity. Yet, it istran easy skill to master, especially for English a
a Foreign Language Learners (EFLL). There are nusnbé standard strategies that teachers

make use of in their daily classroom practices wieaching reading and comprehension.

-14 -
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Visualizing

Prediction

Timed Reading :
Strategies

Silent
Reading

Loud
Reading

Figure 1.5 Strategies in Teaching/Learning the Reading skill

1.5.1. Predicting Vs Visualizing

Predicting is a technique, which most researchensidered it is as an essential one that
must be used by readers in order to achieve corapseim. Smith (1988), is one of these
researchers who claimed that “it is the core of ma@hension”.

It involves the reading ability to get meaning frantext by relying on same clues in the text;
they predict about what is going to happen next.

Making prediction is when the reader uses inforarafrom a text for instance titles,
pictures, and headings, as well as personal experi® anticipate what she/he is about to read.
A person involved in making a prediction is focusedthe text one hand, constantly thinking
ahead, refining, revising and verifying his/her docion. S/he is like a detective always
searching for clues to shed light on what he/shee@sling. Besides this prediction keeps the

student actively engaged in the reading process.

-15 -
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While, visualizing is defined by (Goudvis & Harve&000 as cited in Nelson, 2015) as
“a process of making images in reader’'s mind whigt be different among the readers.”

Wolley (2011) saw visualizing as a powerful tool ighh can help improving reading
comprehension. According to Reindds and Miller @0@n the working memory, there are two
ways of information process, verbal and visual. Tieebal model comes from spoken words
through auditory sensory, while the visual modehes from pictures or printed words through
visual sensory memory.

Generally speaking, the visualization is a readitrgtegy in which the readers create

their own images of the text, those images are lpnodgtuenced by their background knowledge.

1.5.2. Skimming Vs. Scanning

Skimming is a strategy of rapidly moving the eys®r the text with the purpose of
getting only the main ideas and the general ovenagéthe content. Harmer (2001) stated that
Skimming is a technique in looking for a text td gequick idea of the gist of a text. However,
according to Brown (2004), Skimming is the proce$gapid coverage of reading matter to
determine its gist or main idea.

Furthermore, the reader may use some steps/te@miou applying the skimming
strategy. Thus, when implementation Skimming regdirategies, the learner would get the
main idea instead of details and they also havgrtore some parts of the text that do not seen
useful to collect the information needed.

Whereas, scanning is to read quickly in order tk Ifor a specific information. As Grellet (1986)

explained that:

-16 -
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“When scanning, we only try to locate specific mfation and often we do not
even follow the linearity of the passage to doWe. simply let your eyes wander
over the text until we find what we are looking, fwhether it be a name, a date or
a less specific piece of information”.

Grallet (1986, p. 9).

In other words, a reader uses Scanning when shaé#edy knows what she/he is searching for.

Scanning involves moving eyes quickly across tkedeeking a specific word or phrase.

1.5.3. Loud Reading Vs Silent Reading

Eddie C. Kennedy (1981) mentioned that there acekivwds of types of reading, reading
aloud and silent reading: Silent reading neededstioglents when they leave school and for
reading aloud is necessary because it ensureprtiagss is going on.

Reading is primarily a silent activity. The majgrinf reading that we do will be done silently.
Silent reading is one of reading class performaricis, the way to read without produce any
voice.

Alshumaimeri (2011) stated thésilent reading is reading without labial movementsthe

vibration of vocal cords. The text or other grapficus are visually perceived and then transforinéaol

meanings and ideas without passing through vocabest It is believed that silent reading is
associated with the idea of reading for compreloendn other words, silent reading (SR) helps
readers concentrate more on understanding thevithdut paying attention to pronounce every
single word; this according to Taguchi, et al.,18)) increases reading fluency.

However, in western cultures oral reading was thary practice until the nineteenth
century. Today, many teachers still believe thal oeading is the best approach for teaching.

Loud Reading (LR) is a planned oral reading of alkoor print excerpt, usually related to a theme

-17 -



IChapter 1 An Overview of Reading

or a topic of the study. The loud reading can bedu® engage the student as a listener while
developing background knowledge. There are twooreasvhy reading is necessary. First, it

ensures that the reading process is going on dpd tiee teacher to improve it, secondly, it gives

practice in the manipulation of sounds in speech@pnunciation.

Besides, loud reading is considered as a basic fafrrolassroom organization and
disciplines. In loud reading the students are aoriéd with written sentences which may have
not been spoken before. Bloomfield (1942) & Foi(£362) (as cited in Macleod, n. d) highly
emphasised that oral reading is important for befpeaking ability and also enhances creativity.
Similarly, loud reading is a common reading strgtegared y the most of the foreign language

learners.

1.5.4. Shared Reading Vs. Timed Reading

Timed Reading (TR; also known paced reading anelacted reading) -where readers
read under some degree of time pressure, it isdbaseesearch concerning working memory
(Short-term Memory). In a timed reading task, thedents read the passages at the normal and
comfortable speed, when they finish reading, tredgutate their reading speed (RS) by dividing
the number of words in the text by the time theyehtaken to read it (Nuttal, 1985; Champeau
de Lopez, 1993; Coman & Heavers, 1998). For ingtai¢hey took four minutes to read a 500-
word text, their reading speed would be:

500
- = 125 words per minute

Moreover, Hennigs (1992) stated that shared reat®®) has more benefits for students than

guided reading and loud reading (LR), because areshreading students are able to see the
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prints on the pages. The teacher deliberately drattesntion to the print and modals of early
reading behaviours such as moving from left totragid word-by-word match.

Shared reading provides an excellent opportunitydfachers to demonstrate the integrated use of
cueing systems and strategies for reading thabeaapplied to unfamiliar reading. It allows the
teacher to modal and support students using prediénd confirming skills. Parkes (2000)
stated thatShared reading is an ideal way to demonstrate hbe three language-based sources of

information: semantics, syntax and graphophonicsdvgp. 15).

1.6. Teaching the Reading Skill in the EFL classron

Different studies were done in the field of teaching readaspecially in the EFL
classroom, it has received match attention as tbst meffective way to develop language
learners’ skills. Text comprehension is the maim a&if reading thus, the reading task needs
effective readers/students and teachers who knoenwdnd how they use the appropriate
strategies. Before teaching readers how to reachusal to teach them the reading stages and
when to use them.

Psychologically, reading is viewed as an inter&ctprocess between language and
thought. There three kinds of activities involvedrelation to the reading class activities: Pre-
reading, during reading and Poste reading actsyitdukhroji (2011).

1.6.1. The Pre-reading stage

Pre-reading stage is an important stage in whiehtdipic and the type of the text are

introduced first. Harmer (2000) clarified this bgysg:
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“We will not get students to interact properly wisipoken and written materials

unless we ensure that their desire to read oridias been awakened. Especially

where the subject matter of the texts may not beeidmately appealing to them, we

have the responsibility to make students intereatetito encourage them to tackle

the text with positive anticipation”. (p. 188).
The Pre-reading activities are interactional atésicarried out before students conduct the real
reading activities. In this stage, activation is@erned with the student’s background knowledge
and learning activities. The teacher tries to atéwschemata related to the topic.
The pre-reading is to tell students about the pemd reading and prepare them to the content of
the text by using some visual aids that help theakemsome predictions. The aim of this

activities is to facilitate the students’ undersliaig about the reading text.

1.6.2. While-reading stage

Richards (2009) saw that the while-reading stag@am@éntegration of top-down processes
utilise background knowledge and schema, as webllot®m-up processes that are primarily text oradat
driven”. (p. 87), where learners read silently the passdgke the teacher plays the role of the
monitor.

In this stage, the students start reading thettes¢ are given some questions that they try to
think about when reading. Students in while-readstgge use different strategies including

skimming, scanning, predicting and guessing forentéxt.
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1.6.3. Post-reading stage

According Medjehdi (2015) in this phase, the teaduwts as an evaluator where she/he
has to look whether the objectives of the readagkd have been activated or not, taking into
account the understanding of the text by the learaad the recognition of the new vocabulary
and grammar then the evaluation of the text. la With this view, after reading the text which is
done in while reading stage, it is for readers iszwks their answers of the previous questions
and analyse them as well as their teacher. Podingeactivities are instructional activities that

the students and teachers do after reading take.pla
1.7. The Importance of Reading

According to Nunan (2010)reading is such a natural part of our everydayelithat we often

an unaware of every piece of written material thatprocess”.
Over the past decade, research on English langeagling and learning has emphasized the
importance of developing the reading skills of laage and learners. Many researchers (Haupt,
2015; Horwitz, 2008; Krashen, 2007; Nation, 2008ng8al, 2001) believe that assisting
language learners in the development of their repdkills is a crucial step in leading them to
refine and master other language skills. Horwit2a0@) explained the importance of reading in
second language acquisition (SLA) by stating:

Reading is fundamental to the development of &dbsd language competence.

Many people .... develop some listening and spea&bilities in a second

language through contacts with target language &pesor television or movies,

but reading is necessary to use a language acadguomiposes or professional

purposes. Reading can provide a wide range of lagguinput unavailable to

learners in other ways. (p.135).
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Generally speaking, reading is an essential padnyf second language acquisition, it offers
students a wide range of vocabulary and grammasidBs, reading in L2, listening in L2 seems

very important and proficiency of reading in L1 tdbpute the ability of reading.

1.8. Reading and Text Selection

The selection of topics and materials is up totéaeher, but will depend on the ability of
the student and the level they have reached togeiitie availability of material. The choice is
vast and may include reading text already preparatérial. Similarly with this point, Hofang
(2008) pointed out that one of the primary facteith a direct influence on the reading process
of language learners is thigpe of text”, which refers to discourse mode that tends toestre
linguistic and communicative purposes. For the legg learners, type of text might prevent
them from choosing the appropriate learning stsatbgit helps them read more fluently. For
instance, on one hand some texts require langusgedrs to carefully read though understand
the main themes of the texts, on the other hartterdext can be easily understood using fast

reading strategies such as Skimming and Scanning.

The authentic materials should anyway be used if@mzgé the learner with writing that fseal”
with examples of the language as it is really wntfor variety of relevant purposes. Moreover,
as long as the texts are within the scope of tamézs, they will be encouraged by the fact that

they can understand them.
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1.9. Reading-based problems

It has viewed that many students or readers pexdbat reading i%A passive and boring
activity performed constantly in isolation and papls associated with skills which they feel they
do not possess”(Greenwood, 1998, p. 5). For that reason, studemtscéally learners comfort a
variety of difficulties while reading. These diffities comprise in adequate vocabulary, lexical
inefficiency, structural poor reading skills andkaschemata. Student’s lack of interest is another
major cause of their failure in reading.

All the linguists and experts have expressed thmesview that insufficient vocabulary is the
main cause of students’ poor reading, while memtprthe causes behind the failure of reading

and incapability of fulfilling the demands of reced reading are follows:

* Long and complex structure of sentence: it meaatsttte student cannot understand the
proper subject-verb relationship in a long or cawdentence.
* Words having multiple meanings: that is to say,stuglents feel into this problem while
reading so that they find one word have severahmega.
* Words having different syntactical functions andietes of “inflectional endings”,
may also causes difficulties for the students adneg a text effectively.
In reading a text, whether as a native speakerHr [Earner, schemata play a crucial role since
they are directly related to the meaningful readang reading speed, but many students cannot
associate the language of the text with their keogé outside the text due to that their
“knowledge of the language is incomplete”, thisklaceates serious difficulties with some texts
(William, 1996). In such situations foreign langea@LRs) have focused more on developing

reading skills.
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1.10. EFL Reading Difficulties

In the most Algerian situations, students learmgliSh as a second language in an
environment with the pre-dominant non-English spsgakndividuals. According to Schroeder
(2005), each year, thousands of students begiecvwe some instructions in reading as they join
school, although most of those students learn &ol meith a relative ease, nearly 10% have
significant difficulty acquiring proficient readirgkills as a result of their reading problems, sinc
proficiency is reading demands mastery over twéerbht components: word recognition and
reading comprehension.

Kibby and Hyund (2001) have explained that notsalidents who cannot read well are

disabled readers, just some of them are. While ior@ng that:

Reading difficulties nearly occur on a continuungeaming that there is a great

number of students who experience reading diffesultThere are those students
who are diagnosed with a learning difficulty. Altloere is an even larger group of
students who do not have diagnoses, but who nesdl igading assistance. Many
students make effort and struggle with readingtulys estimated that about 10
million students have difficulties in reading. Tdwod news is that 90 to 95 percent
of reading impaired students can overcome theificdities if they receive good

and suitable remediation at early ages. (p. 123).

In view with this, according to Runo (2010), theewt studies show that 80 percent of

all EFL learners with learning disabilities expee reading disabilities.
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1.11. Conclusion

This theoretical chapter attempts to define tlaglireg skill, shedding light on its different
types and models and relying on various scholaesvs. It also stresses the importance of text
selection in relation to teaching and learningrieeding skill, and then it moves to distinct
strategies that learners follow in reading texts.

As a matter of fact, reading is the emphasized skEFL classes, in most cases, come
to class with the idea that students should readmost of them as well as their teachers do not
know how to read appropriately and this is duéhignorance of the fundamental principles of
the reading skill. For this purpose, the next caapill present a case study which will deal with

some difficulties that an EFL learner encounteréievperforming the reading task.
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2.1. Introduction

The second chapter aims at describing the Algexdarcational context with reference to
the teaching of the reading skill. The Readingl skilchosen on the basis of its importance in
learning English as a foreign language. Thus, &rge®n of the English language teaching
situation in Algeria is first presented. Then thgeatives of the language teaching course in
Middle schools. It looks at teaching English asoeeign language within the Algerian school
Syllabus, shedding light on the third year Engligxtbooks, as well as the way Reading is
taught.

It is mainly centred towards EFL reading difficaki among gender, providing kind
difficulties. The Chapter also entails a detailex$atiption of the various research instruments
that have been used to gather information in th®stigation. To conclude, the profile of the
participants (Teachers/Learners) who took parthis tesearch work is drawn, and even an

analysis of their needs is also stressed.

2.2. ELT In Algeria

Nowadays, the necessity to know languages is istrgly recognized as the world joins together
in a “globe village”, taking into account the raé English in this global community. English is

primary the language of new media, it is spokemlbyut 1.5billion people and it considered as a
means of international communication that has Isessed by many scholars namely Crystal

(1988) who stated:
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English has become the dominant language of wartdnounication (...). It is the

official international language of airports and airaffic control. It is the chief

maritime language. It is the language of internatib business and academic
conferences, of diplomacy, of sports. Over twalghiof the world’s scientists write
in English. Three quarters of world’s mail is weitt in English. Eighty percent of
the all information stored in the electronic retra systems of the world is stored
in English (...). Statistics of this kind are trulppressive and could continue for

several paragraphs.

Crystal (1988: 67).

Therefore, needless to say that the emphasiseachitg English is becoming a vital part of
education all over the world. In the specific ca$eAlgeria, the Algerian educational system
consists of three levels: primary, middle, and sdeoy education. The first two stages are free
and obligatory for all Algerian children; howeveecondary education is optional. There are
three main languages are taught. Arabic, the mdtregue, it is taught for twelve years from
first year of primary school till third year of sewary school. French, the first foreign language
(FFL1) studied in the Algerian edified for ten ygafrom third year of primary school till the
third year of secondary school, while English ageond foreign language (SFL2) is introduced
at the level of first year middle school (i.e.ila¢ age of 11). It covers seven years, four of twhic

at middle school and three at the secondary sawoiblis shown in the following table:
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Class level Age Weekly time
1styear of English 11-12 3 hours
2" year of English 12-13 3 hours
Middle school
3 year of English 13-14 3 hours
4" year of Englis 14-15 3 hour:
1tyear (8 year of 1516 4 hours (literary stream)
English) 3 hours (scientific streat
5 hours (foreign language)
4 hours (literature and philosophy)
2" year (&' year of 3 hours (experimental sciences)
: 16-17
English)
3 hours (mathematics)
3 hours (economics and
Secondary school managemen
5 hours (foreign language)
4 hours (literature language)
4 hours (literature and philosophy)
39year (7 year of 17-18
English) 3 hours (experimental sciences)
3 hours (mathematics)
3 hours (economics and
managemen

Table 2.1:ELT in Algeria: levels, age, and weekly time®(@ear MS textbook).

In 2001, the Ministry of Education announced theu¢adional Reform and numerous
changes have occurred concerning the situatioeaahing English, while it is still considered to
be the second foreign language in the Algerian Btimgal system after French. Furthermore,
the entire cultural context in Algeria is somehoiffedlent form lifestyle in Great Britain or any

other English-speaking country, but the teacheSraflish or textbooks and reading documents
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are considered as the only sources that can intbarlearner about the way of thinking and

living of English-speaking people.

However, English language teaching and learninglgeria does not stop when pupils get their
baccalaureate, it is carried out in universitiegt{r education) where it is taught in separate
sections within the foreign language faculties asain subject for about three years of the LMD

system.

2.3. Objectives of EFL Teaching and Learning in AlgerianSchools

In the last Algerian Educational Reform in 2002-20€here has been a great emphasis on
English as a second foreign language, it was adiirthat ELT must take part in the learners’
development in all aspects. In addition, it mustferce the motional values, open-mindedness,
tolerance and mutual respect with others. Thus, ELAIgeria aims at reaching the following
objectives.

e Communication Objectives;

» Linguistics Objectives;

e Cultural Objectives;

* Methodological Objectives.

The objectives should be reached through the dpredat of mental abilities and skills which
should be catered for by all the subjects includetie curriculum because these skills are the
basis for any acquisition of language. The CBA apph drives many of its principals from
Bloom’s taxonomy of educational objectives. AccagiBlakemore (2008) states that Bloom’s
taxonomy is an extremely helpful model for definmge’s competences and assessing them.

Bloom’s taxonomy has six levels as shown in thofaing figure:
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p

// Evaluate \ﬂ

Analyze \ﬁ

Apply #

Understand

Produce new or original work
Design, assemble, construct,
conjecture, develop, formulate,
author, investigate

Justify a stand or decision
Appraise, argue, defend, judge,
select, support, critique, weigh

Draw connections among ideas
Differentiate, organize, relate,
compare,

AviARAin A A ArimaAanE A imn

Use information in new situations
Execute, implement, solve, use,
demonstrate, interpret, operate, schedule]

Recall facts and basic concepts
Define, duplicate, list, memorize

/

Remember \P

Explain ideas or concepts

Classify, describe, discuss, explain,
identify, locate, recognize, report,
select, translate

Figure 2.1 Bloom's taxonomy of teaching and learning actierbs (revised 2001).

According to the Ministry of Education, and as ethin syllabuses for English (2004), the

general objectives of English language learningtaadhing situation in Algeria are:

* To provide the learners with the language necessargommunicate efficiently in a

normal social and for working situation both oradlyd in writing.

* To enable for learners who go on further studiegpdhe foreign language as a tool or a

means acquire extra information about their fidldtady.

* To enable learners who join the job market to exjp themselves documents, leaflets

and notices related to their job.

Syllabuses for English (2005, p. 6).
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In line with this view, in order to achieve thesbjextives, the Ministry of Education has
struggled to reinforce the teaching of English. §hwhether in Middle or Secondary schools,

curricular were enrolled, materials were devoted textbooks were designed.

2.4. EFL and Algerian Middle School

In the Educational Reform, EFL is given a speciatus as being the language of
globalisation. English is learnt since the learhirst year middle school after being acquainted
with French in their primary school education; ttwntry’s second language and first foreign
language. English is compulsory taught for the fgears of middle school, but with a coefficient

that is less important than other subjects likehmiatatics, Arabic, and physics.

As far as, the middle school is concerned since firet year, the learner should study EFL
three times a week with a specialised teacher in. HRey take two tests and one exam each

trimester, that is to say three times a year.

2.4.1.Third Year English Textbook

Before dealing with the design of textbooks, itnescessary to offer the definition of
textbook and the main role it plays. To begin witie textbooks are almost universal elements
of English language teaching in Algerian schookxtbooks‘play a very crucial role in the realm
of language teaching and learning and are consideas the most important factor in the second /

foreign language after the teacher(Riazi, 2003, p. 52). The textbook represents thdegthrough
which the teacher and learner can follow a logiahework, moreover, it assists the teacher to
manage his time. As Sheldon (1988) stated thabdekis“represent the visible heart of any ELT

program”. (p. 237).
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Consequently, textbooks are considered as a keypaoemt in most language programs, it has
been known to be the most popular teaching maseusgd in foreign language classes.

“My book of English”, is the latest English textdobas been introduced by the Ministry
of National Education for the Algerian learnerstive school year 2016/2017, it is a textbook
designed for third year middle school pupils. Wheaghors Lounis Tamrabet, Abdelfatah
Chenni, Tayeb Bouazid, Abdelhakim Smara, and Boblabila. The target learners are 14-15
years old, they spent two years learning Englidie Third year English textbook is designed

with the CBA, it includes pictures of deferent cuétl backgrounds.

The third year English textbook is also composet5§f pages, it contains 4 sequences, each

bomall Al el iy 121 g0

dugallig Nl )y

- MIDDLE SCHOOL

L Y THREE |

(g

Figure 2.2 "The front cover of my book of English”
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sequence is subdivided into ten parts, the tablawbexplained what mentioned above:

Sequences Titles Sections

I listen and | do, | pronounce,
my grammar tools, | practise,
Me, My abilities, My interests| read and do, | learn to
Sequence (1) _ _ _ ,
and my personality integrate, | think and write,
Now I can, | play and enjoy, |

read for pleasure

| listen and | do, | pronounce,
my grammar tools, | practise,
_ read and do, | learn to
Sequence (2) Me and My lifestyle _ _ ,
integrate, | think and write,
Now | can, | play and enjoy, |

read for pleasure

| listen and | do, | pronounce,
my grammar tools, | practise,
L read and do, | learn to
Sequence (3) Me and the scientific world _ _
integrate, | think and write,
Now | can, | play and enjoy, |

read for pleasure

I listen and | do, | pronounce,
my grammar tools, | practise,
_ read and do, | learn to
Sequence (4) Me and My environment | _ ,
integrate, | think and write,
Now I can, | play and enjoy, |

read for pleasure

Table 2.2: My coursebook presentation
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Furthermore, in “my book of English” text book, tbequences presented obtained set of

objectives stated at the beginning of the fil&as been divided as follow:

Sections The objectives
| listen and do
Concerns with pronouncing and spelling
| pronounc
| read and do

| learn to integrate Specify with discovering the language functions

| think and writt

Now | car Assessing the objectives achie
| play and enjoy Integrate the sociocultural components into the
| read for pleasu educational conte

Table 2.3: The Objectives of Each Section

2.5. The Teaching of the Reading skill

The English language as any other language consistsur skills: listening, reading,
speaking and writing. Learners they receive thguage from either the spoken or written texts
and decode the meaning. The Reading skill is seema of the most important skills.

In the Algerian ELT, students are all native speak& Arabic and have learnt English as a
foreign language for at least seven years. Howeherteaching of Reading skill is a challenging

and demanding task which is in proves the learr@mcities.

In addition, the ability to read in English is craicnot only for academic purposes, but also for
one’s upward mobility in job market. In an educatibenvironment and more precisely an EFL
context, Reading is viewed as the most cruciall $&il knowledge acquisition and academic

accomplishment. (Dechant, 1991, p. 7).
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In most Algerian EFL cases, Teachers try to théable strategies and environment to
develop student's competencies. In addition, ttairey skill teaching tasks place, where the
teacher gives short texts, ask the learners to sdadtly for ten minutes, then he asks to
volunteers to read loudly. After that, he tries define difficult words in order to achieve
comprehension and prepare gquestions to answethisnphase, the teacher can use various
technigues in order to make the Reading activigyezan EFL classes:

a) Prepare the leaner for the context of the text.
b) Ask questions related to the topic.
¢) Think of some the vocabulary items that will appeahe text.

d) Using pictures or any visual aid that can helprieato make predictions.

2.6. Reading Difficulties as Language problems

Difficulty is something that complicated to do (Rard 2007, as cited in Wahab 2012).
It will be seen from student’s mistake or errorteag process. In fact, most of EFL learners find
difficulties at the of level of Reading and thesaymesult poor performance in Reading test. To
begin with, it is necessary to know what difficultyeans. As any other language problems,
reading difficulties are learning disabilities thaéin include problems with phonological

processing reading fluency or speed, and readingpoehension.

However, the most widely recognized and researckading disability is associated
with difficulty in reading single words, this typ# difficulty is concerned with learners with
dyslexia, they experience great difficulty in appty the Alphabetic principal to decode single
words quickly and efficiently. There are also regddisability which is at the level of poor

language comprehension, this disability affectsrnes who demonstrate difficulty in
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formulating main ideas, while the third group arBonexperience both decoding problems and

language comprehension problems.

2.7. Kind Difficulties of Reading

Decoding Comprehension
difficulties difficulties

Retention
difficulties

Figure 2.3 Types of Reading Difficulties
In fact, it is necessary to know where and why Reading process breaks down. Although
problems may occur in any area. In the view of maxperts, there are three kinds of difficulties

with reading which are as it mentioned above.
2.7.1. Decoding Difficulties

It decoding is the process by which a word is brok&o individual phonemes and
recognized based on these phonemes. For instanuigignt decoders separate the sounds
“buh”, “aah” and “guh” in the word “bag”. Simplyhé word decoding is the ability to apply your

knowledge of letter-sound relationships.
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2.7.2. Comprehension Difficulties

Comprehension mostly relies on decoding; learnen® struggle to decode find it
difficult to understand what has been read. Moreoxeading comprehension is a process in
which knowledge of language and knowledge of actapieract to make complex meaning. It
involves decoding, word association and contexb@aton. However, learners who leave
difficulty with reading difficulty may have troublédentifying important ideas in reading
passages. Consequently, a learner with decodifigulif automatically he will find it difficult

to grasp individual words meaning.

2.7.3. Retention Difficulties

Retention based on mastery decoding and compratgmdiat is written. It depends on
high level cognitive skills, including memory artetability to retrieved related ideas. Students

are expected to retain more and more of what teéag as they become in higher levels.

2.8. Gender Related Reading Disabilities

At first, it is necessary to represent the topigender in ELT field. | consider it relevant
to define the term to help the reader contextudheereason of this study. Gender is something
we do as we talk, act, reads and write in ways dbastitute us as masculine or feminine within
social structures. (Zimmerman and West 1987). Ia thgard, | will present how gender is
related to EFL Teaching and Learning Difficultiespecially the Reading Disabilities. As in any
other educational environment, learning languagesary important precisely the English
Language. In the specific case of Algeria, pupdsforce to learn French as a first foreign

language, and English as a second foreign language.
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In addition, learners are able to acquire the lagguthrough mastering the four skills,
especially, the reading skill, because it is coms®d as the core of the language. The majority of
EFL learners’ disabilities experience Reading digas, among all learners who have any sort
of disabilities, an amount of them has difficultiaability to learn to read has been called “word
blindness”, “alexia”, or “dyslexia”.

Reid et al, (2009) maintain that “dyslexia” is aefd as difficulty in the ability to
identify printed words and letters in learners wiave at least normal average intelligence and
who are not impaired by general learning difficesti Consequently, any disabled student faces a
complication of difficulty he cannot read automatig he will not like to read anymore.
Overtime, what began as a problem with word redagnibecomes a general weakness with
spoken and written language.

We as English language Learners (ELLsS), we havaridr view on discussing the
relationship between gender and reading disalslifieDs) at Middle school(stage2/level3).
Gender is one of the variables that affect secanduage learning, furthermore, it is observed
that reading disabilities is higher in males thafemales. Females performing better than males
in L1 acquisition and L2 learning, they are moretinaded to learn the English language, and

have positive attitudes towards reading more thalesn

2.9. Research Methodology

This section contains the different aspects ofaretemethodology including the

statement of the problem.
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2.9.1. Statement of the Problem
This extended essay is concerned with difficuléasountered in reading task in the English
language by third year middle school pupils. I, flabias been observed that such learners eithlesrar

females cannot read appropriately and fluentlydiog factors that may cause such difficultieeding.
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2.9.2. Research Instruments

In this work, we choose the appropriate data cotlacmethods. The interview has been
used as a research tool, which contains eight igmssthat are addressed to four middle school
EFL teachers. It has been chosen as a researchnmesit, because it does not take a long time,
and it is the best way to collect data in which tegpondents / interviewees feel confident and
responsible, they answer the questions orally withmeing controlled of anybody. They give
their answers and they have the opportunity to esgtheir ideas according to their previous

experience in the domain.

For the sake of obtaining valid information, a sla®m observation has been conducted, because
it is the best way to observe the learners’ lowlBhgproficiency level. The data were collected,

third year pupils are asked to read the passagethied voices recorded for further analysis.

2.9.2.1. Definition of an Interview

An interview is a direct face-to-face researchrinsient in the form of verbal set of
questions. It is a conversation between an intemieand the interviewee for gathering
information. However, it is a method which permaés exchange of ideas and information.
Easwaramoorthy & Zarimpouch (2006) pointed outititerview as‘interviews are an appropriate
method when there is a need to collect in-deptbrimtion on people’s opinions, thoughts, experience

and feelings” (para. 01). Generally, an interview is a qualitative reseatebhnique which
involves asking open-ended questions to convergeraspondents and collect elicit data about a

subject.
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2.9.2.2. Definition of an Observation

In the field of applied linguistics, observationrecognized as the most direct means of
studying people when one is interested in theirabmurs. Cohen & Crabtree (2006) defined
observation a% systematic data collection approach, research a# of their senses to examine people
in natural settings or naturally occurring situatis”. (p. 01). However, the observation can be
participant or non-participant. Besides, when usangassroom observation as a research tool,
the researcher makes no special effort to havetaylar role in the setting. Contrarily to this,
immersion in the setting permits the observer tarh® see and to record nearly everything that
students and teachers do during a given timenkwith this, the role of the researcher is to sit
back and observe how the classroom functions aedatgs. The purpose of classroom in the
context of the present study is not to judge hoadimg is taught, but rather to describe and

investigate how do both male and female struggléewbading in English language differently.

2.10. Context description

This Framework was conducted on Aisha-Um-Almumikiiddle school, it was named
after the Prophet Mohamed’'s wife Aisha, romanisktbthier of Believers). It is located in
Mahdia City exactly in Si-Abdelbaki Street, it wimsinded in 1984. It has a Teaching principle,
twenty-four Classroom Teachers mixed between l7akesnand 7 males, and four Specialist
peer-time English Teachers (two females/two malkss a School 457 pupils mixed between
213 females and 244 males.

2.10.1. Teachers’ Profile

The interview was done with four middle school teas, two females and two males,

they are teaching learners between first year é¢ofdlirth year, such informants have a Licence
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degree in English. Their experience ranges from ttertwenty-five years in the domain of

teaching English as a foreign language.

2.10.2. Learners’'Profile

The informants who have been observed are elevieth year middle school pupils
mixed male and female, belonging to Aisha-Umm-Al+ivenin middle school. Their age varies
between thirteen to fourteen years old; those &rarhave learned French for six years; being the
first foreign language introduced in the third yedrprimary school, and English as a second

foreign language for three years, from the firsiryaf middle school till the third year.

2.11. Conclusion

To conclude, this chapter discussed the main asyette EFL teaching and learning
situation as far as the reading skill is concermedhis sense, student’s reading difficulties,ithe
needs, weaknesses have evoked. How and why therechsastruments have been used for this
investigation have been revealed too. The next tehapill discuss the field work and data

analysis.
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3.1. Introduction

The present chapter presents the field work andatiaysis of the collected dates.
Initially, it attempts to describe the approachid®, adopted strategies, and the data collection
methods that are used to investigate the diffieslthat EFL learners’ reading. It provides the
reason behind the selection of each of the dataatmn methods. Additionally, it presents a full
data analysis followed by a general discussion dbasethe detained results. Then, the main
findings are later summarized and presented usaijes and figures for the purpose of
understanding and analysis.

This chapter is an attempt to answer the reseanebtigns. The final findings will be
discussed accordingly with the research hypothegigh were formulated in the general
introduction. It ends with a conclusion that answéhe research questions with some

pedagogical recommendations that aim at develdpermers’ reading ability.
3.2. Data Collection and Analysis

An interview and classroom observation are twodaaed as research instruments for
collection data. The observations are the primasearch tool used to carry out this study, we
thought that the appropriate way for possessindeeher’s daily practices is to observe them in
action which mean while teaching. The learners wergcorded their voices are counted and
varies between both male and female. However, bisergations are meant to have a close view
on the Reading practices in EFL classrooms. In tenigithe purposes of attitudes towards
teaching the Reading skill in English language teagin the Algerian Middle school in general
and their opinions about their weaknesses in tkiflt $his section will present the data which
were collective quantitatively and qualitatively alysis of the two research instruments:

classroom observation and teachers interview.
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3.2.1. Teachers’ interview

This technique was chosen in order to collect mition about the teaching / learning
process of the receptive skills. Four teachers femoales / two males) were asked to answer six
open-ended questions related to their perceptidgheoimportance of Reading in EFL Teaching /
Learning and to identify the problems encountengdhrd year EFL pupils while dealing with

the reading skill from a teacher’s point of view.

* Question 1:*"How often do you teach reading?”.

» This question was asked in order to search fomigcies of building reading skills and help
EFL learners to develop those skills. Since teaghine reading skill in English classes and
across the disciplines is an almost guaranteedtevhglp students retain the content.

« Generally, the answers to this question expredsrdiit views towards how often teachers
have reading instruction or do reading activitieghwstudents weekly. Responses were divided
between those three Teachers; Teacher A, TeachedOeacher D, who said that they deal
with reading task one time per week, whereas, TexaBlsaid that, “Reading is usually taught
once in a sequence, but | like to deal with it iany sessions for about four times in a

sequence”.

* Question 2:“What are the resources you use to teach therrgaill?”.

» It was asked to know other ways (if any) to tedehreading skill, if there are any methods or
principles that can be aged by teachers when tegthe reading skill. The best resources that
might vary slightly based on the grade level ofistuts.

« When asking teachers about what are the most wellvk useful techniques they use when

teaching the reading skill. Most of the teachemnigiéd not using any extra-sources, but they

- 46 -



IChapter 3 Discussion and Recommendations

refer to the official textbook, except one teadfieracher D) besides the textbook he prefers to
use pictures, gestures and worksheets becauseditfisult to use data show and other

resources due to the lack of materials.

* Questions 3:"Do you have specific requirements for the textbselection?”.
» This question aims to identify to what extent textk selection is related to be learner’s
needs.
« On the whole teachers’ responses there were thifeesdt views:
= As one the respondent says, “l usually chooseubgst that makes my pupils enjoy
reading.”
= Another two teachers declared that, “the text $ieleds always according to the
learner’s level and needs”. On the other hand, teaeher explains that, “when |

choose the text, | must be relevant to the topitrag objectives”.

* Question 4:“Are there pupils in your classes with readingabisities? (If yes, what kind
of disabilities do they face?)”.

» The purpose behind asking this question is tofjusititeachers are taking the responsibility
towards their learners’ weaknesses, and take @ @ainsideration, noticing if learners are
facing problems that may put them in a situatioresghthey cannot deal well in English task.
They are asked to mention the most common dis@iilihat may face.

» Almost anonymously, several explanations were giganwhy learners find it difficult to
perform the reading process. They share the sam@®py saying that there is a relationship
between the language and the impact of motivatiothe classroom as well as creating

interest among learners. Teachers gave their vibwsmentioning the most common
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difficulties encountered by learners, they categgmtithem into two kinds; those who find

difficulty in pronunciation and the limited knowlgé of vocabulary.

* Questions 5:“Are there specific activities or tasks you relg to accommodate those
disabled pupils on reading?”.
» This later was asked to know types of accommodsatitiat are commonly used to handle
students with reading disabilities.
e This question was intended to know what effortxlieas make to improve disabled pupils’
performance.
Responses that given by teachers were divided ketWeacher A who comment, “I mostly ask
them to practice answering questions task”. Onother hand, other teachers think that tasks of
(multiple choices/filling the gap/true-false/yes-mtasks) help students to overcome reading

disabilities at the minimal.

* Question 6: “Do you think that the textbook selection for rewad task take into
consideration pupils on the reading disabilities?”.
 From a previous experience in teaching foreign laggs, all teachers were answer this
question and justify how textbook is while dealimith disabled learners (readers) in the
classroom. To examine how materials influence #mding skill of normal and impaired

students.
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3.2.2. Learner’s Classroom Observation

A classroom observation was the second researd¢tihabused in our study, we have
conducted a classroom observation which was thensemesearch tool used in our studies. In
data collection, as a form of research instrumentolservation gives the opportunity to
researcher to collect data through watching, lisggnand recording, and it displays a
representative insight into teacher-student intemac classroom observation was done on
purpose because what teachers think or see idwaysawhat they do in the classroom. For that
purpose, we have dealt with third year pupils ofh& Um-Al-Mumenin Middle school, this
study was applied on one group of a classroom sbrd$§i students which were divided into 2
groups due to the coronavirus (COVID-19) pandemigcautions. Each group consist of 20
students. The observation was taking place on M@f¢2021with a duration of 45 minutes.
Each of the sampled learners was observed acctydth his availability and willingness to
participate in the research. A total of 20 studewts have noticed that only 11 students that their
level in English is too weak and they face a lopadblems with reading as they are shown the

table shown below:

Student with reading Student with NO Total
disabilities reading disabilities
Number of students 11 9 20
Percentage 55% 45% 100%

Table 3.1:Students with Reading difficulties
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Students with no
Reading difficulties
45%
Students with

Reading dfficulties
55%

M Students with Reading dfficulties m Students with no Reading difficulties

Pie chart 3.1:Percentages of Reading difficulties in EFL clasamno

The observation took place in a third year EFL ssiasm of 20 students, we will begin
first describing the general atmosphere of thesctasn. First, the classroom was such an
anxious free environment and the main teachingegtyadeployed was the Competency-based
Approach. English was just one aspect of their cwgree, because they also studied French,
History, and literature and other subjects. At timee of the observation, learners were
comfortable but we requested to participate dutieglesson also. At the beginning learners were
asked to take turns reading a piece of discourgardéess to their reading mistakes to extract
pupils’ difficulties course in English in generahd English text reading difficulties in particular
Rather, our main focus is to identify if there amy significant differences between males and

females in reading accuracy, speed and fluency.

In fact, from the observation, reading is not ansaj unintelligence or unwilling to

learn, in contrary, reading is the key concept aeqine other skills of any language. In the most
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Algerian cases, learners who study English as anselanguage, since it is a foreign language to
them to some extent it is difficult to learn. Whads been noticed is that most pupils face
problems related either to reading words or poadirey comprehension in addition to a
combination of weaknesses in word reading skilld eare comprehension areas, and this can
vary dramatically among gender. Those struggliraglees (SR) may be able to decode but not
actually comprehend what they have read, and thiscause because students did not master the

basis in earlier grades or teachers not trainetlemelugh of the area of reading instructions.
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In the past, the wagupil |pyoo-pul| (instead of people |pee-pullyed was
very different from the way which we live nowadays.old times peopleomenly
(instead of commonly |k6-mun-Jeeised to live in a simpldealing |dee(-u)-ling|
(instead of dwelling |dwe-lingpvith less electric machines, most of the household
tasks were done by hand, but now there \metching |wdé-ching| (instead of
washing |woé-shing|inachines refrigerators and so many other things.

In the past used to dress up in simple ways, tlsey o wear Bernaous, Elhayek.
Now they have developed trend and stylish clotResiple in the pastonsyomed
|[kun'syomd| (instead of consumed |kun'soomfdgsh, natural and healthy food, but
today they eat burgers, Shawarmas, and Pizzas.

Ways of entaitment (instead of entertainment |,en-tur'teyn-muaklanged a lot,

children used to play rag dolls, marbles, hopscanld today they play video

games.

Figure 3.1: Female reading mistakes sample
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In the past, thevhy |wl| (way, |wey|)people lived wawvary |veh-ree|(way,
|ve-ree|)different from thewhy |wl| (instead of way |wé¢yin wish |wish|(instead of
In Which |wich|)we live nowadays. In old timgseople..(pause)cominoly |ku-
min-o-lee| (instead of Commonlyjko-mun-lee|)to live in simpledoling |déwling|
(instead of Dwelling|dwe-ling| )with loss [l0s| electris |i'lek-tris|(instead of less
electric |les| |i'lek-trik| ) machines, most of the househdlkst (mixing out
letters) (instead of Tasksyhere donebehind (mixing out words) (instead of By
hand) but now there arewashing |wa-shing ( |wo-shing|) machines
Aaaaa..(stutter), (skipping word “refrigeratorand so many other things.

In the past people used to dress up in simple whyt-they (stutter) Bernous,
Elhayek, now they haveeloped (developed]jtaking out syllablejrend and stylish
clothes. People in the pasimmend |ku'mend|(instead of consumed, |kun'soomd|)
fresh natural and healthy food, but today theyBragers, Shawarmas, and Pizzas.
Way of ....... (pause) entaiment (instead of entertainment |,en-tur'teyn-munt|)

changed a lot, children used to play with rag datlaples |mey-pulsfmixing out

letters) (instead of marbles |maar-bulzihd hopscotch and today they play video

games.

Figure 3.2 Male reading mistakes sample
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Every student learns at his / her own pace, whas having difficulty in a specific subject, such
as reading. There are several common reading isisaesan hinder their progress in reading
skills. As shown in the table below:

Learners are listed anonymously; we will be ref@tee Female (*) and Male (+)

Gender
Reading difficulties Male Female
Repetition + *
Pauses ++ *
Stutter + /
Mixing out words + /
Mixing out letters ++ *
Taking out syllables + /

Table 3.2: Types of Reading difficulties
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2 2
1 1 1 1 1 1 1
0 0
REPETITION PAUSES SUTTER MIXING OUT TAKING OUT TAKING OUT
WORDS LETTERS SYLLABLES

Male Female

Bare graph 3.2:Gender differences in reading difficulties

3.3. Discussion of the Findings

Teachers’ interview was conducted with two mainsim
Firstly, to get deeper insight into teachers’ pptimans of the role of teaching English language
reading skills. Secondly, to identify gender refateading difficulties from a teachers’ views
about their students’ proficiency level.
The analysis of the responses to the interviewigeavby teachers of English language at Aisha

Um-Al-Mumenin Middle School allowed to draw certaionclusions:
* Most of teachers emphasizing on grammar and voaapurl their lessons.

» Teachers emphasize on the importance of develagingading skills and comprehension

abilities of their students, because they believthe same idea which is that “Students with
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disabilities are students of all teachers”. Besitlesse teachers claim that the program is too

long so that they have devote a short time forirgpd

Finally, teachers gave the main causes behind #tedents’ reading problems and show the
responsibility of improving their leaners’ readipgrformance by using an extra-techniques or
strategies. In addition to the interview, the mdjodings of the classroom observation show that
most of pupils who have reading difficulties, thegn see and hear clearly, but they do it
differently in several ways. However, reading difiities vary between male and female in the

way in which:

Female students outperform male students in a rahigelicators of academic performance.
There are several possible explanations for théfFehces in Reading disabilities. Males face
more difficulties more than females, because femate considered as the ones who are more

open to new linguistic forms in the target language

3.4. Discussion of the Main Results
The main purpose of this study is to investigatadge related reading difficulties, and
discuss the multiple difficulties that may EFL lears face, as well as to select the factors behind

these difficulties. Then, seek for solutions toroeene their problems.

Research question one, “What are the main probliyais EFL learners face in their reading
process”. Such learners may face problems withingaith the English language , unfamiliar

words and difficulty in pronouncing words.

Research question two, “What are the gender-basewr§ affecting EFL learners’ reading
performance? The causes behind reading difficultiey be related to the attitudes towards

reading the English language or because the reattitig is really difficult for them.
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Research question three, “What are the technigukslp remedy such problems in class? The
suggestions aim at encouraging reading outsidel#ssroom (for pleasure) motivating them to

develop their skills through reading short stories.

3.5. Suggestions and Recommendations
Our study ends up with some solutions to remedi seiading difficulties, also improve

the student's reading skill, they are:

EFL learners should read a lot because readinigsely related to writing.

e Learners should use the language not demonstgtektiowledge about the language

» Errors are tolerated they are seen as a naturabmet of developing communication
because teacher work on fluency.

e Teacher should use of authentic materials in lisge@nd reading because it provides
language as it used by native speakers.

e Teacher should ask which strategies have beensuoséssful for them.

» Teacher should provide a rich language environmeétit exposure to many types of
writing materials.

* Teacher must give the learner more time to readgges because they are typically slow
readers.

* Teacher should provide alternative materials witlghhinterests and controlled

vocabulary.
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3.6. Conclusion

The present chapter provides a practical case shatywas done qualitatively by using
two research tools. In fact, the final findings sfed that third year middle school pupils cannot
read well, because they face a number of diffiesltin reading. In addition, gender related
reading difficulties caused mainly to their lack Erfiglish learning habit; learners do not often
read, especially males are not interested in legrifdoreign languages at all. That is why the
following chapter seeks to provide some solution®rder to enhance the learner's vocabulary
knowledge and to lead a better pronunciation wigéaling.
To conclude, this chapter two main points mentignifirst the interview fulfilling its aim in
providing further insights into teacher’s views abdhe situation of reading teaching at the

Middle School.
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General Conclusion

First of all, we cannot imagine a human societyhaitt language. Learning a second /
foreign language should require learning the lagguast, then the mastery of the four language
skills. By reading in a target language, we builatabulary for English lessons. It is often
considered as a good way to improve learners’ @esfcy. The main concern of this research
work is about gender related reading difficultieghird year EFL classrooms at Middle School
level.

The research work was divided into three chapteesfirst chapter started by defining
the reading skill with reference to its differeppés, models, and strategies, dealing with the way
reading is taught as well as stating the differeating difficulties. However, the second chapter
presents the ELT situation in Algeria especiallyritdle school level by describing the syllabus
and textbook as well as stating the major diffiegltthat may EFL learners face and how it is
related to text selection. It also provides thecpical part of the present research methodology by

explaining the sample population, research instnisi@ addition to the context description.

The third chapter states the data collection /yammaland discussion of the findings and

then propose some solutions and recommendatiortsddeaching / learning of reading skill.

The findings of the study showed that middle schiBBL learners have problems in
reading performance at the level of pronunciatiod aoming across unfamiliar words which
prevent them from reading a passage fluently, b akvealed that text selection and reading

materials have an impact on the learner’s readihgesement.
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Some limitations were raised during the accomplishinof this research work and due to
the coronavirus pandemic, this made data collediffiicult and in order to obtain a valid data, a
classroom observation instrument was chosen. Kinals important to make an investigation on

the importance of extensive reading in enhanciagier’s reading level.
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IAppendices Appendix (A)

Teacher’s Interview

Question 1:“How often do you teach reading?”.

Question 2:“What are the resources you use to teach the rgatii?”.

Questions 3:“Do you have specific requirements for the textbselection?”.

Question 4:“Are there pupils in your classes with reading Hibes? (If yes, what kind of
disabilities do they face?)”.

Questions 5:Are there specific activities or tasks you relytoraccommodate those disabled
pupils on reading?”.

Question 6:“Do you think that the textbook selection for reagltask take into consideration

pupils on the reading disabilities?”.




IAppendices Appendix (B)

Sample text of the classroom observation

Past vs present lifestyle

In the past, the way people lived was very diffefeom the way il
which we live nowadays. In old times peoptammonly used to live simg
dwelling with less electric machines, most of theusehold tasks we
done by hand. But now there washing machines gesfiiors and so ma
other things.
In the past people used to dress up in simple walgsy used to we
Bernous, Elhayek. Now they have developed trendstyish clothes.
People in the past consumed fresh, natural, antthigeimod, but toda
they eat Burger, Shawarma, Pizza.
Ways of entertainment changed a lot. Children uegulay with rag dolls

marbles hopscotch, and today they video games.

Adopted from: 3MS Book
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Summary

This study aims to reveal the differences in regdifficulties between males and
females among third-year intermediate studenteeadisha Umm Al-Momineen Middle School
Tiaret. This study was based on the quantitativcecaralitative approach. The results proved that
males have more reading difficulties than femal#s  psychological, physiological and mental

reasons.

Résumé

La présente étude vise a révéler les différences tes difficultés de lecture entre les
males et les femelles parmi les éléves de trois@nmé&e du moyen a I'école intermédiaire Aicha
Um-Al-Momenin - Tiaret. Cette étude a été baséel'approche guantitative et qualitative. Les
résultats obtenus ont prouvé que les males ontdawdifficultés de lecture que les femelles pour

des raisons psychologiques, physiologiques et riesnta





