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Abstract 

This research explores the effectiveness of Peer-Assisted Learning Strategies (PALS) in 

fostering secondary school EFL learners‟  reading comprehension skills. It also investigates 

both peer and group work learning practices in reading classes and teachers‟ awareness and 

role in engaging learners in such collaborative work. The researchers adopted a mixed-method 

approaches through classroom observation, learner‟s questionnaires, and a teacher‟s semi-

structured interview. Forty three secondary school learners and their two teachers from 

Mohamed Boudief and Belhouari Mohamed secondary schools in Tiaret participated in this 

study. The research results and findings reveal that the target research sample does not 

practice PALS in reading sessions. They also confirm that PALS, when properly used and 

practiced, enhances learners‟ motivation and engagement in reading sessions with the aim of 

facilitating reading and fostering the target readers‟ comprehension of the reading materials. 

       Keywords: EFL, Reading Comprehension; Collaborative Work; Peer-Assisted Learning 

Strategies. 
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General Introduction 

  

 

 According to UNESCO, “about 617 million children and adolescents worldwide are 

not achieving minimum proficiency levels in reading” (617 million children and adolescents 

not getting the minimum in reading and math. 29 May 2023). Moreover, UNICEF claims that, 

“only a third of 10 years old globally are estimated to be able to read and understand a simple 

written story. The rest around two-thirds (64%) are unable to cover this marker for minimum 

proficiency in reading comprehension” (Sofia. Only a third of 10-year-olds globally are 

estimated to be able to read and understand a simple written story. 29 May 2023). In the field 

of English as foreign language (EFL) education. EFL learners face the challenge of 

developing strong reading comprehension skills to effectively understand and engage with 

written texts. 

  While traditional instructional methods have long been employed to enhance reading 

comprehension. However new approach appeared to foster the collaborative power of peers to 

create an interactive and supportive learning environment and by engaging in shared reading 

activities, discussions and collaborative problem solving, which is Peer-Assisted Learning 

that enables them to benefit from the collective expertise and support of their peers. 

It has been noticed that many secondary school learners find difficulties doing reading 

comprehension tasks, while some of them secondary school learners manifest a poor reading 

comprehension even though they have studied English for sex years, starting from middle 

school. 

Reading comprehension is a fundamental skill for language learners, and finding 

effective strategies to enhance it is a priority in language education. The choice of this 

research topic is motivated by the growing recognition of the effectiveness of PAL in various 

educational contexts including EFL instruction. PAL offers unique approach that encourages 

active engagement, collaboration, and the exchange of ideas, which can significantly 

contribute to the improvement of EFL learners‟ reading comprehension skills. In addition, 

understanding the role of PAL in reading comprehension can contribute to the development of 

more effective teaching practices and instructional approaches that engage and empower 

learners. In short, PAL offers a potential benefits to EFL learners, and provides the 

opportunity to explore innovative instructional strategies that can positively influence reading 

comprehension skill.  
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The purpose of this paper is to explore effectiveness of PAL in fostering EFL learners‟ 

reading comprehension skills. Also we aim to shed light on the significant role that PAL can 

play in promoting EFL learners‟ reading comprehension skills and their overall language 

proficiency. In addition, it will examine the PAL techniques and strategies that help in 

enhancing Algerian secondary school learners‟ reading comprehension. 

To achieve the purpose of the study, the following research questions are addressed:  

1. To what extent do PALS foster Algerian secondary school EFL learners‟ reading 

comprehension? 

2. Which PALs are the most effective in fostering Algerian secondary school EFL 

learners‟ reading comprehension skill? 

3. How can in-class peer collaboration enhance Algerian secondary school EFL 

learners‟ reading comprehension? 

 

As an attempt to answer the research questions, the following hypotheses are put 

forward: 

1. PALS positively influence EFL learners‟ reading comprehension skills compared to 

traditional learning methods. 

2.  Collaborative reading and reciprocal teaching are effective learning strategies for 

fostering Algerian secondary school EFL learners‟ reading comprehension. 

3. Implementing peer-assisted learning strategies leads to improved reading 

comprehension outcomes for EFL learners, including increased engagement, and 

greater confidence and developing communication skill. 

 

This study adopts both quantitative and qualitative approaches. A learner‟s 

questionnaire was administered to43 second year secondary school foreign languages classes 

from Mohamed Boudief and Belouari secondary schools in Tiaret, Algeria. In addition to 

interviewing their two teachers from both schools. Furthermore, two-classroom observation 

took place in second year foreign languages class Mohamed Boudief secondary school. 

This research is divided into three chapters. In the first chapter reviews literature on 

reading and reading comprehension. The second chapter traces back PALS with reference to 

the theories underlying their application and prospects in the Algerian EFL context. The last 

chapter includes research data collection and analysis. 
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Chapter One: 

Reading and Reading Comprehension 

 

Ⅰ. Introduction 

Reading is one of the important skills, it is an integral part of our daily life setting and 

school, and it demands understanding and thinking to receive the correct message from the 

text. Reading is essential for academic achievement toward learning, which throughout it 

learners will acquire new vocabulary items, demonstrate their writing and develop their 

critical thinking, and they will be able to answer questions when they do tasks or tests. In 

addition, it is proven that learners who have good understanding about the written text can 

have better achievement in exams by contrast, those who have poor reading comprehension 

have less achievement. 

In this chapter, this chapter relayed to reading, reading comprehension and its types 

(intensive and extensive), including reading approaches (bottom-up, top-down, and the 

interactive approaches) and determining the difficulties of reading that learners face, as well 

as demonstrating the strategies that they used.   

Ⅰ.2. Reading 

Ⅰ.2.1.What is Reading 

Reading is the main skill that learners need it in their academic achievement, if they 

are not able to read they will face difficulties towards educational success. That is why it is 

important for them to acquire this ability, as well as to improve their proficiency.  

Ⅰ.2.1. Reading as a skill  

Chawwang describes reading as it performs an essential attribute in our lives. It is an 

important part of daily living that one cannot think about existence without it (qtd. in Al-

Ghazo and Al-Sobh 6). In addition, Kusrini and Hum claim that reading has a greater position 

compared to other language competencies, it plays a pivotal role and positively impacts 

academic outcomes (98). Pardede asserts that reading can be considered as the most 

intensively and extensively studied by professionals in the domain of language from the other 
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language competencies (para1). Reading is a significant skill for learners to obtain information and 

improve their knowledge (Diniarti 1). 

Therefore, Kock and Spo¨rer illustrate that every individual needs reading so that, he 

will be capable to study from texts, which helps him in his academic life (para1). This 

indicates that reading is one of the language competencies and it is an integral part that people 

need it in academic life like school, work and it has a significant role. 

Ⅰ.2. 2. Reading as a Guidance 

According to Gilakjan and Sabouri that reading helps learners to be familiar with the 

subjects of their majors and improve their language knowledge” (180). Satriani considers 

reading as the window of data that can obtain a lot of information that learners demand (16).  

Ⅰ.2. 3. Reading as a Process 

Reading is a process that involves actively comprehending written and visual materials, 

including the interpretation of symbols to convey particular meanings ( Helimi and Sellami 

5). that readers gather a significant illustration of a text by usage of a successful reading 

techniques. (Sabouri229). According to Muchtar “reading is a learning activity dominated by 

the eyes and brain, where eyes receive the message, and then the brain processes to obtain the 

meaning of the message received. Reading included in the receptive skill. Receptive skill is 

emphasis on active involvement of the student as a reader” (1) and it has advantages. This 

indicates that, every individual should acquire this skill. Alyousef also defines reading as an 

interactive method among readers and texts that is caused in reading proficiency (64). 

 

Fig1.Reading process (Nuttall qtd. in Rahman and al Mamun 18). 

As it is observed from the figure reading is a process in which the reader obtain the meaning 

from the text and decode it from what is being read. 
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Ⅰ.3. Reading Types 

  The types of reading can be classified into two main categories: intensive and 

extensive reading. Intensive reading has to deal with a short passage to get particular 

information. While extensive reading has to deal with a long passage. 

Ⅰ.3.1. Intensive Reading 

Diniarti clarifies that Intensive reading involves encouraging learners to read extensively and 

with a specific educational objective, focusing their attention on the various elements present 

in the passage (18). 

According to Muchtar intensive reading is the reading hat is only limited to the short 

text and carried out with the aim of understanding 

the whole content of reading (3).Saidani and Bouchemakh explain that reading makes learners 

ameliorate their understanding of the written text, and gain more vocabulary that makes 

learners develop and master English. In addition, intensive reading has a clear objective is to 

answer questions of the text or determine how ideas are connected to each other and to 

comprehend the text such as studying the subject matter, obtain more vocabulary; and identify 

the motives of writers(16-17).Yang et al confirm that intensive reading is beneficial to 

increase learner‟s reading comprehension.  

Scrivener states that there are seven advantages of intensive reading which are:  

1. Intensive reading is usually done with difficult texts with many unknown 

words that require the learner to use a dictionary. 

2.  Intensive reading enhances cooperation among students. 

3. Intensive reading is the fastest way to acquire and learn vocabulary. 

4. Intensive reading is the most typically taught method of teaching reading 

and reading comprehension. 

5. It improves the power of expression. 

6. It helps the student in making inferences. 

7. It helps the student by understanding sentence structure.(qtd. in Moussa and 

Louz)14) 

According to Burns et al there are five tips to carry out intensive reading which are:   

1. Motivating and developing background knowledge. 

2. Leading to directed reading activities. 
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3. Guiding to skill-building activities. 

4. Providing follow-up activities. 

5. Activating enrichment activities.(qtd. in Moussa and Louz14) 

Ⅰ.3.2. Extensive Reading 

Mason and Krashen state that extensive reading has shown significant positive 

outcomes in enhancing learners‟ reading comprehension skills in the ELF context (4). 

Richards and Schmidt demonstrates that extensive reading fosters knowledge and vocabulary, 

and gives a suitable classroom atmosphere for learners when they read (qtd. in Moussa and 

Louz 12). 

 According to Watknis:  

        Extensive reading (ER) has several defining characteristics which make it different to 

most reading that happens in ELT classrooms. First, the texts that are used are generally 

relatively easy for the learners to understand, with few unknown words. This is important 

because it means that longer texts can be used than would be the case in most classroom 

situations. A further characteristic is that ER should be an enjoyable experience, with learners 

free to select texts on topics they find interesting. Comprehension checks are typically kept to 

a minimum, as the process of reading is seen as more important than the understanding of 

particular details and also because such checks can be anxiety provoking and lessen the 

pleasure of reading. (2). Saidani and Bouchemakha confirm that learners read the text for 

pleasure, and ameliorate their reading skill(18).  

      In addition, Muchtar illustrates that “extensive reading is to read widely and in large 

quantities, with the main aim to enjoy reading activities“(3). Hamidur and al Mamun find 

that,” extensive reading or reading for fluency involves reading of longer texts for pleasure 

and not necessarily, for minute details. It is a fluency activity in which students can read on 

their own” (21). Extensive reading involves students reading longer texts for pleasure outside 

the classroom, as opposed to the typical shorter passages assigned in class ( kerrouche and 

Bouaziz 25). 
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Ⅰ.4. Reading Approaches   

Figure 2 explains reading approaches, in helping readers to receive the meaning from 

the text: 

 

 Fig2.Reading approaches 

The figure highlights that in bottom-up approach emphasizes the importance of 

decoding each word. Furthermore, top –down approach includes the use of background 

knowledge and combine it with information presented in the text. While interactive approach 

combines elements of both bottom-up and top-down approaches. 

Ⅰ.4.1 Bottom-up Approach 

  Gough suggested the bottom-up reading approach in 1972; it was founded within the 

processing information age, which is considered as an important theory (qtd. in Kamal 1013). 

In addition, Alderson illustrates that bottom up approaches are sequential models that the 

reader requires to read written words; recognizes graphic stimuli, pronounce words and then 

understand the meaning (qtd. in Saidani and Bouchemakha11). 

According to Omaggio:  

Behaviorist psychology of the 1950s has an effect on the bottom-up approach of 

reading, which alleges that learning derived from “habit formation, 

brought about by the repeated association of a stimulus with a response” and 

Approaches of Reading 

Bottom-up 
Approach 

Understand every 
single word 

Top-down 
Approach 

Combaine the prior 
knowledge with 

information 
presented in the text  

Interactive 
Approach 

Interaction between 
bottom-up and top-

dow approaches  
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language learning was characterized as a “response system that humans acquire 

through automatic conditioning processes”, where “some patterns of language are 

reinforced and others  are not,” and “only those patterns reinforced by the 

community of language users will persist. (qtd. in Pardede2) 

 

Anderson confirms that in order to gain a clear content of the sentence you need to put 

the content of words that reading comprehension involves (qtd. in Pardede 3). Furthermore,   

according to Gilakjani and Sabouri “the reader reads all of the words in a phrase, or a 

sentence before understanding it. This model starts with decoding the smallest linguistic units, 

particularly phonemes, graphemes, and words and then makes meaning from the smallest to 

the largest units” (232). This indicates that, in order to comprehend the meaning of the text, 

“the reader is supposed to write the author‟s moral of the text in sequential ways from letters 

to phoneme to meaning” (Saidani andBouchemakha11). Hence, to receive the meaning of the 

text in bottom up approach, readers are required to understand every word in the text (Moussa 

and Louz 21). 

 

Ⅰ.4.2. Top-down Approach. 

Goodman stated reading as a “psycholinguistic guessing game” in which readers apply 

their previous knowledge to relate with a text and to connect these to new information found 

in the text in order to understand it (qtd. in Gilakjani and Sabouri 232).From this prospective, 

in order to build meaning of the text, the top-down approach includes a discussion among the 

text and the reader, which reader‟s prior knowledge is taken into consideration (Tierney and 

Pearson qtd. in Pardede4).  

Readers are supposed to combine their prior knowledge with the information 

presented in the text which reading process includes (Pardede4). Moreover, Aebersold and 

Field clarifies that readers are required to start the reading comprehension process by framing 

a particular proposition of the text that should be based on reader‟s background knowledge. 

This expresses that readers obtain meaning from the text throughout his prior knowledge and 

experience about a particular subject that top-down approach assured (MoussaandLouz22). 

Saidani and Bouchemakha conclude that the bottom-up approach includes the use of 

background knowledge to create a meaning of the text, which is contrary to bottom-up 

approach the reader dialog and creates meaning to the text by linking information from his 

background knowledge and the text  (11). 
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Ⅰ.4.3. Interactive Approach 

Anderson and Pearson declare that comprehension is the connection among previous 

and current information (qtd. in Pardede5). Anderson illustrates that when the reader is 

capable to recall previous information to his mind, which gives consideration of the objects 

and events mentioned in the meaning of the text (469). Saidani and Bouchemakha clarify that 

individual cannot perceive a global understanding about the content of the text in the 

continuous and simultaneous interaction without apprehending small information from 

bottom-up approach (12). In addition, reading is not just extracting meaning from a text but a 

process of connecting information in the text with the knowledge the reader brings to the act 

of reading (Pardede 4). 

According to Aebersold and Field there are two main things to have a textual comprehension 

in interactive approach are the knowledge schemata and prior knowledge (qtd. in Kamal and 

Soraya 1017).  

Ⅰ.5. Reading Comprehension 

Reading comprehension is important for learner‟s academic achievement, since 

learners required to understand the written text to able to do tests and activities.  

 

Ⅰ.5.1. What is Reading Comprehension 

    Reading comprehension has developed through instructing decoding of texts to 

instructing inferential and evaluative thinking. A well –rounded reading teaching program 

should furnish adequate time for actual reading. Teacher-directed training comprehension 

strategies, collaborative studying and student teaching sharing of reading responses (Linda et 

al1).  

Grabe and Stoller define reading comprehension as the capacity to comprehend 

information in the text, and explain it accurately what is intended by the text (qtd. in Mubin 

para1). In addition, it is the capability to be aware of what has been read (Hidayati 2). 

Furthermore, it is the capability to gain the sense from what is read (Birsch qtd. in Gilaljani 

and Sabouri181).  

    Reading comprehension can be also defined, as the ability to extract and integrate 

information from a written text in English. It is a reading skill and the ability to transmit 
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words. Readers can apply their background information and their knowledge of English 

language (Koda qtd. in Jarrah and Ismail 31). In addition, Gilakjani and Sabouri reveal that 

reading comprehension is a complicated process that includes components, systems and 

factors with the reason of finding more effective techniques of enhancing it among students 

(180). In order to reader acquire knowledge from the text, he needs different capabilities such 

as a word recognition, fluency, lexical knowledge, and pre-existing information to be pledged 

quickly (Gilakjani and Sabouri181).               

  Hence, reading comprehension is a technique of structuring the meaning from the 

written version. The reason of structuring reading instruction aimed to facilitate the reader to 

be aware of a presented text. It consists of the reader and the author (Moussa and Louz17). 

According to Vos and Raepsaet when the reader grasp the correct meaning that the 

author wants to deliver, here the text is understandable (qtd.in Wissing et al 6). Adelberg and 

Razek define understandability as the capability of readers to comprehend, it means that, 

readers can comprehend the text easily without any difficulties.  Furthermore, Jones points 

out that, comprehensibility influenced by syntactical difficulty. However, it also influenced by 

the features of the reader like background, prior information, interest and total reading 

capability (3), Chiang et al demonstrate that comprehensibility related to reader‟s capability to 

grasp meaning that is written in the text, using the features of the reader (qtd. in Wissing et al 

3). 

Ⅰ.5.2. Why Reading Comprehension is Important 

Issa finds that Reading comprehension is one of the most crucial abilities to be 

obtained during a language course. As comprehension may be viewed a trouble faces students 

of English as foreign language (qtd. in Al-Ghazo and Al-Sobh 8). This indicates that reading 

comprehension is as critical for both novice and proficient readers. Therefore, reading 

comprehension skills are essential in improving learners‟ language skills including 

vocabulary, grammar and it help them to understand the text more effectively.  

 

I.5.3. Difficulties in Reading Comprehension 

 According to Westwood, the following barriers have an effect on the textual 

comprehension:  

1. Limited vocabulary knowledge. 
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2.  Lack of fluency. 

3.  Lack of familiarity with the subject matter. 

4. Difficulty level of the text. 

5.  Inadequate use of effecting reading strategies. 

6. Weak verbal reasoning. 

7. Problems with processing information, and recalling information after reading. 

(qtd. in Behira  41) 

Satriani claimed that UIR learners face difficulties in reading, the results of her study 

show that learners have poor reading comprehension according to three reasons. They read to 

do the exercise and to pass the test, not with enjoyment and they are demotivated to read 

English text, which can influence learners to have a habit to read and surmount obstacles in 

textual comprehension. Second lack of reading ability, learners have problem in figuring out 

the meaning of the word, in this way they will have poor reading. Third problem is that 

learners face is to understand the reading material that can be grammatically complicated and 

unfamiliar for them. The type of the text determines whether learners fail or they comprehend 

the text correctly (23). 

Hidayati classified factors that effect reading comprehension into two main factors 

internal factors and external factors (14). 

Ⅰ.5.4.1. Internal Factors 

Ⅰ.5.4.1.a. Poor Vocabulary and Prior Knowledge 

 Majority of learners who have problems in reading comprehension, they have deficient 

in vocabulary knowledge and inadequate learning techniques (Nor and Rashid). Vocabulary 

prior knowledge and grammatical knowledge are reasons that have an impact on learners 

reading comprehension (Koda). Moreover, Zhang and Shanshan state that, prior knowledge is 

a significant reason to apprehend the text. Therefore, to improve a general understanding and 

things that are relatively complicated in the text, learners need prior information (qtd. in in 

Jarrah and Smail 32-33-34). 

Ⅰ.5.4.1.b.Poor Reading techniques 

Firstly, learners have a look at word via word within the text depending to closely on 

their visible information, which effect their reading speed and their reading comprehension. 
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Secondly, learners do not pay attention to the main points, however they focus much more on 

details. Thirdly, they spend their attention on form of guessing the meaning. Moreover, 

learners face complexities if they do not know how to use reading techniques to have a textual 

comprehension (yu qtd. in Hidayati15). 

Ⅰ.5.4.1.c.Poor Reading Concentration 

    Facing problem in concentration is the reason of learner‟s failure in understanding 

the text due to psychological factors, especially when they read the text during exam. 

According to Febriani et al in their research most of learners they find problem in 

concentration as a difficulty because they tend to forget the earlier information when they 

read long or not interested passage (93). 

Ⅰ.5.4.1.d.Complex sentence 

   According to Nuttall coordinating conjunctions, prepositional phrases, participial 

phrases and nominalizations are other difficulties that EFL learners face (qtd. in Jarrah and 

Smail) 33). The level of complexity in a text affects how well it is understood. When learners 

are fluent in a language, they are better equipped to comprehend complex texts more deeply 

(Dennis qtd. in Al-Jarrah and Ismail 33).Hence, facing problems in understanding long 

sentence because learners who do not have the ability to comprehend a long sentence they 

cannot understand the message of the text since majority of them cannot understand long 

sentence especially with difficult structure. 

Ⅰ.5.4.1.e.Anxiety 

 Wu et al clarify that that anxiety effect negatively the textual comprehension. From 

this point, Taquechel et al. confirm that anxious thoughts like panic and behaviors like 

shaking hands may lead learners to have less academic achievement. Dennis reveals that 

anxious thoughts lead learners to comprehend the text incorrectly if they have this type of 

anxiety (qtd. in Jarrah and Smail35). 

    Anxiety is one of the barriers that hinder learners in understanding the text, 

especially if the text is on the second language. Learners feel nervous, stressed and worried, 

which lead them to deterioration in comprehension. 
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Ⅰ.5.4.1.f. Readability 

Readability belongs to the linguistic features of the text. Which influences the facility 

and the difficulty, in which the readers is capable to apprehend the text. Readability come 

from legibility, which means, the text can be easily readable (Chiang et al qtd. in Wissin et al 

3).This indicates that learners face difficulties in receiving author‟s message and what is the 

intention of the writer behind the text. 

Ⅰ.5.4.2. External Factors 

  There are two types of student‟s environment factors that can have an impact on their 

success in learning reading which are “Home and School ” The environment factors have an 

effect on learners in proficiency learning English. (Hidayati p15). 

Ⅰ.5.4.2.a.House Environment 

    Students who reside in unsupportive home environments face challenges in all 

aspects of their lives, including their education ( Parveen qtd. in khan et al 224). 

Ⅰ.5.4.2.b- School Environment 

    School environment is another difficulty in understanding the text that learners face 

in their reading. Learning reading can be unsuccessful and will hindering learners in 

apprehending the material if the school have deficiency of learning media, for instance 

English books magazines and newspapers (Hidayati16). Dennis reveals that, noisy places like 

volume of television or radios will lose learners concentration in reading, which has been 

affirmed (qtd. in Jarrah and Smail33). This indicates that learners will lose their 

concentration, if they are in a noisy or a bad classroom atmosphere. Hence they cannot think 

or understand the text correctly, thus they will have poor reading concentration. 

   Reading comprehension influenced by many factors that make learners unable to 

understand the text correctly and think. 

Ⅰ.6. Reading Strategies 

People read for many reasons, however the poor understanding of the written text is an 

obstacle for them especially leaners, since it hinder their academic achievements that is why 

they need to use the comprehension skill. Reading comprehension strategies are beneficial for 

learners to comprehend and foster their reading and the ability to comprehend the text is the 
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ability to use strategies to understand what is being read, and help them to read more 

effectively. 

Gilakjani and Sabouri state that predicting, forecasting, deducing, summarizing, 

examining, and evaluating are some techniques that readers use while reading. In addition, 

they identify six strategies or techniques of reading comprehension: 

a. Activating and using background knowledge  

b. Generating and asking questions  

c. Making inferences  

d. Predicting 

e. Summarizing  

f. Visualizing  

g. Comprehension monitoring. (183) 

    Furthermore, there are other reading comprehension skills: predicting, questioning, 

visualizing, inferring and summarizing which are represent in the following figure: 

 

Figure 3: Reading strategies 

Ⅰ.6.1. Predicting 

Predicting is one of the other strategies to enhance reading comprehension, which help 

the reader to determine the aim of reading, it means why they read (Saidani and 

Boukhemacha13). Furthermore, Moussa and Louz declare that the process of predicting is 

Reading Strategies 

Predicting 

Questioning 

Visualizing 

Inferring 

Summarizing 

Peer-led 
Interaction 
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more than extract what the text is about, indeed the reader should demonstrate the type and 

the genre of the text and the intention of the author. In this case, the reader requires to use his 

background knowledge and the key terms and phrases from the text (27).Learners need to 

predict what will happen next in the text, by activating their background schemata and 

connect it with the information presented in the text.  

Ⅰ.6.2. Questioning 

Saidani and Boukhemacha confirm that questioning is one of the most beneficial 

techniques. Proficient readers use this strategy to comprehend what is being read pre, while, 

and post reading. They use their background schemata to intellect about the subject matter. In 

while reading they monitor their comprehension and reflecting on the information and the 

ideas presented in the text. Finally, in post reading they also reflect on the information and 

thoughts and expand their comprehension in a critical and spectacular ways (15). 

    Learners ask themselves questions about the text and about the things that they are 

wondering or doubting about. In other words, questioning is an effective technique that 

learners can use while reading, since it opens learner‟s prospects of thinking curiosity and 

critic, even it decodes their ambiguities.   

Ⅰ.6.3. Visualizing 

Beach et al explain can be employing at various stages of reading such as prior, during 

or after reading text, to activate learners‟ background knowledge, explicate textual elements, 

synthesize information and illuminate intertextual connections (120). 

Therefore, Saidani and Boukhemacha define visualizing as a beneficial way to foster the 

comprehension of thoughts, which are written, by composing pictures in the brain from text. 

Thus, learners can be encouraged by teachers to visualize settings, characters, and, actions in 

a story, and make them depict or write about the picture that they imagine after visualizing the 

text (14). 

 However, it can be challenging to visualize a text, particularly when reading in foreign 

language. Hence, educators should carefully select and implement visualization strategies that 

cater to the specific requirements of their students (Salas et al 14). 

  Visualizing is the ability to create an image from the language, which develop 

thinking and comprehension. Readers form a picture of the written words in their minds, so 

that they train their brain to remember and think. 
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Ⅰ.6.4. Inferring 

    Inferring refers to reading between lines and learners are required to use their own 

background knowledge and information presented in the text to draw logical conclusions 

(Serafini qtd. in MCKown et al. 19). 

Saidani and Boukhemacha reveal that the clue of comprehension skill is making 

inference from words. Learners may have lack of necessary information, if they are not able 

to make inferences; learners became aware that they can comprehend the text correctly on 

more than one level (16). Yet they will be confidant and qualified in grasp the hidden 

meaning in the text. 

It can be difficult for learners since they are required to figure out what the text is 

saying, and it cannot be directly in the text, thus readers make inference based upon clues 

combined with background knowledge. In addition, it is important to grasp the meaning of the 

text. 

Ⅰ.6.6. Summarizing 

    According to Adler summarizing involves extracting key points from the text and 

rephrasing them in concise manner (qtd. in MCKown et al20).This indicates that in this 

process, readers should know how to determine what is important while reading, and rewrite 

information and main ideas in their own words. In addition, MCKown illustrates that teacher 

demonstration and learners‟ implementation of summarization techniques has been 

demonstrated efficacy in improving learners‟ summarizing proficiency and fostering their 

comprehension of complex texts (20). 

  While summarizing process, learners will extract the major thoughts from the 

supporting ideas and extract the necessary from the unnecessary information. This technique 

is beneficial for learners to order the ideas even in the long text that supposed to be an 

obstacle for learners. In other words, learners read the text and collect the related and 

important information that is founded in the text, and neglect the unrelated one, and 

reformulate it in their own way. 

 

Ⅰ.6.7. Peer-led Interaction 

There is another important strategy, which was attracted by many researchers in many 

years, which is „Peer-led interaction‟.Cazden confirms that the traditional classroom 

interaction which is; teacher ask questions and learners provide him with answers, and teacher 

assesse them, which is inadequate for understanding the hidden meaning of what is being 
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read(qtd. in Van Keer 39). Almasi clarifies that leaners have no improvement in their reading 

because they cannot understand the deeper meaning founded in the text that is why they need 

to use some reading strategies. In addition to the significance of reading techniques, it was 

proven that the occasion to collaborate in peer-led interaction in reading activities plays a 

significant role in reading process, which aims at ameliorating reader‟s comprehension (qtd. 

in Van Keer39). 

  Teachers who use authoritative teaching technique, they make their learners passive. 

In order to make them active they need to recognize and solve their own difficulties that they 

face during reading process. Research reveals that, this development of reading is often 

fostered by giving learners chance to be a part of peer-led interaction about the text. To be 

precise, the interaction between peers motivates learners to discuss what they are reading, and 

the techniques they do while reading (Carthey et al qtd. in Van Keer39). 

Van Keer finds that, in this case learners find improvement in their knowledge, 

techniques of reading as well as the capability to implement the techniques in reading process, 

throughout the discussion and sharing their reading techniques they used (39).  

 

Ⅰ.7. Conclusion 

This chapter reviews concepts related to reading skill in EFL context. Reading is a 

fundamental skill in the instructional process for learning a foreign language. Thus, reading 

comprehension and intensive reading are important for learners to read a text in classroom, 

they can use different approaches while reading such as: reading word by word, using their 

prior knowledge and connect it with the text or use both of them. 

Therefore, learners use some strategies while reading, however they still have 

difficulties in understanding the written text. For this reason, teachers should give learners 

opportunity to use reading strategies to enhance and increase this skill, such as peer-led 

interaction, which allows learners to work in pairs and they exchange ideas and strategies 

from each other that they used while reading. In other hand, learners also required to use these 

strategies and each one must get an appropriate strategy to have better achievement toward 

learning and they can improve their proficiency in reading. 
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Chapter Two: 

 Peer-Assisted Learning Strategies 

 

II.1. Introduction 

Peer-Assisted Learning strategy is a cooperative learning which aims at fostering 

learner‟s new knowledge, skills, and strategies. It is one of the most important strategies that a 

teacher can implement it in learning to improve the learner‟s learning and have better 

achievement. It is an effective way to enhance learner‟s reading comprehension, thus, to 

improve their academic achievement.  

This chapter is about to provide different terms of Peer-Assisted Learning, and its 

relation to Second Language Acquisition (SLA) and Think-Pair-Share (TPS). The definition 

of this method, some histories about it, its strategies (proctor, discussion seminars, peer 

support group, collaborative projects, cascading groups, monitoring, reciprocal teaching and 

jigsaw). Moreover, it discusses the activities of PALS (partner reading, paragraph shrinking 

and prediction relay) and determining the importance of it for both teachers and learners. 

However, demonstrating its disadvantages such as time ironically, classroom management, 

content coverage, curriculum materials, areas of PALS Also, it is mentioned some examples 

of situations, where PALS will probably fail. Then, give important questions to answer, 

before implementing it. Finally, ACME Framework is a helpful method, suggested to plan the 

PALS session. It includes aim, content, methodology and evaluation, as a helpful method to 

plan a PALS session. 

Ⅱ.2.What is Peer-Assisted Learning? 

Ⅱ.2.1Different terms of PALS 

Different terms have been used to refer to Peer-Assisted Learning such as jigsaw 

teaching(Aronson, Stephan, Siker, Blaney and Snapp), Group investigation (Sharan and 

Sharan), Student teams Achievement Divisions (Slavin) (qtd. in Fuchs et al 9), cooperative 

learning(Funchs et al 9), Peer tutoring (Funchs et al 10), Peer Instruction (Mazur). The 

different names of PALS changed through different years. 
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Ⅱ.2.2PALS and SLA 

According to Jacobs, suggested theories of SLA (second language acquisition), can be 

considered as a supportive use of grouping in L2 second language instruction (1). 

Ⅱ.2.2.1 The Input Hypothesis 

When the input is beyond the norms of L2 proficiency that is difficult to grasp, that 

input is not involved in SLA. However, where the input acquired from comrades in the same 

group is likely to be comprehensible, as the group‟s language competences could be very 

equal (Jacobs 1). 

Ⅱ.2.2.2 The Interaction Hypothesis 

The interaction Hypothesis, helps students, asking for assistance when they are unable 

to comprehend the input, as collaborative nature in of the group permits an easy interaction 

which helps students to spot their weakness, in the input and the comprehension (Jacobs 2). 

Ⅱ.2.2.3 Sociocultural Theory: 

Over the span of years, second language educators have scouted links between 

sociocultural theory and L2. This shows how important including peers and experience with 

others is. Vygotsky, who is considered as the most influential SCT scholar included grouping 

in his classes as he creates heterogeneous groups and provide them with the atmosphere, they 

need to develop their skills (Jacobs 3). 

Ⅱ.2.3 PALS and TPS: 

Peer-Assisted Learning is related to the Think-Pair-Share (TPS), which is a technique 

that allows learners to share their thinking with others. Robertson declares that in TPS, 

students are given time to assume through their own response before the questions are 

answered by using other peers and the discussion strikes on (qtd. in Kaddora 4).So, itis a 

collaborative work, when learners work together in order to solve problem or answer the 

questions given by the teacher. 
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Ⅱ.2.4 Definition of PALS 

Peer-Assisted Learning is an effective technique that can be used in learning process, 

which allows learners to learn in groups and make a collaborative work. It is defined in 

different ways.  

Ⅱ.2.4.1 As an Instruction 

Johnson and Johnson define Peer-Assisted Learning as “the instructional use of small 

groups, that students work together to maximize their own and each other‟s learning” (qtd. in 

Jacobs 1),it is learner centered and has one philosophy, which is students learning from 

students. Then, according to Topping peer learning is “acquisition of knowledge and skills 

through active helping and supporting among status equals or matched companions” (qtd. in 

Glynn et al 1). Thus Peer-Assisted Learning is an action, in which peers work together and 

support each other in order to facilitate learning.  

Ⅱ.2.4.2 As a Supportive Approach  

According to Wadoodi and Grospey “PAL provides a supportive approach toward 

student learning which is used as a supplement to exist pedagogical practices.” (qtd. in 

Castelyn 3).It signifies that either experienced student mentors or tutors support slow learners 

or those who have complexities formally or informally, transfer the idea easily with various 

ways, because of the difference between a teacher and a student. That student can understand 

what his classmate needs to know and how they see and think about the information, 

similarly, compared to the teacher, who cannot do the same. 

Ⅱ.2.4.3 Fostering Relationships  

As reported by Topping, formal Peer Learning has been demonstrated to furnish a 

structured and effective way of fostering relationships between students and instructors, 

further supporting social and tutorial development (qtd. in Castelyn 4). 

The basic concept is that Peer-Assisted Learning necessitates more than asking learners 

together in groups, instead make the learner‟s experience worthwhile as feasible. Also, 

strengthening relationships between teacher with learner and learner with learner, then 

supporting social and academic growth. 
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Ⅱ.2.5 What Tutor and Tutee Mean 

Ⅱ.2.5.1 Tutor 

According to Lentel, “Tutors facilitate and guide the learning of their students so that 

the students gain knowledge and understanding” (qtd. in Brigitte et al 2).From this we can say 

that tutor is the one who acts as a teacher, gives instructions to a group of learners. His aim is 

facilitating the learning process for learners. 

Ⅱ.2.5.2 Tutee 

According to the Meriam Webstern Dictionary tutee is the person who is tutored, is 

the learner of the tutor. He is the one who acquire the help of tutor by facilitating to him the 

instruction and the learning process.  

Ⅱ.3. Histories of PALS 

Ⅱ.3.1 Cooperative Learning 

In the beginning of the 20th century, there was an increase of immigrants in the 

United-States from different places. This gave birth to Americanization Movement, who 

follows desires to rapidly and compulsorily the hundreds of thousands of new immigrants 

learn into the mainstream of American society (Appleton 4). There was a vital position for the 

public schools in forcing an Anglo centric curriculum and allowing immigrants children using 

their first language (4).Some progressives as Aboh refused the Americanization. She writes 

that “The Americanization is contradicts sound educational standards, it means that the 

immigrants must agree to the native Americans (white Anglo Saxon protestant) who put 

themselves as the time American type, this practically ignores other‟s people talent (qtd. in 

Fars 31). However, Kallen creates the term “cultural pluralism,” he believes that the 

newcomers have the right to maintain their ethnic and sectarian affiliations (Appleton 72) (5). 

Going to education, through this alteration, they made an imaginary situation about Mr. 

Stasis‟ class, he is a teacher whose style is lecturing, giving the information while the learners 

listen and learn, his class is teacher centered (6). This classroom contains diverse learners in 

culture, language, level, some facing obstacles as poverty, abuse, disability, etc. The teacher 

cannot reach to all learners due to their differences. It is difficult to cover all their needs, 

nearly impossible to teach all of them accepting that the slow learners are unteachable. As a 
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result, there were winners and losers. These losers were slow learners treated equally with fast 

learners but not fairly (7). An instruction is focused on fast learners. The teacher does not 

invest the right time and effort in low-ability learners. However, he focuses on fast learners 

due to their time saving and fast pace. Also, slow learners do not receive communication from 

their teacher. They only receive quick replies and often are not taken into consideration or 

priority. 

General teachers were unsatisfied with these results which are considered as a 

“fallout” (8). After that they find out that what they need is a “decentering” of the teaching 

and learning process as “the open classroom concept.” Known in this country by Feathers one 

and Weber in which “educators are facilitators of kid‟s own analyzing” which gives birth to 

Learner-Centered-Teaching method. More popular decentering strategies are cooperative 

learning and peer tutoring (9). (qtd. in Funchs, Donglsand et al). 

Ⅱ.2.3.2 Peer Instruction 

Mazur, professor of Physic in Harvard University who, after many years of teaching 

and trying a new method, noticed that his students were memorizing Physic not understanding 

it. The solution came accidentally, one day his students asked him for special session at night 

because they were worried about their poor marks and the final exam were coming later. He 

starts explaining the test in 2 minutes, when he finished, they were confused, he raised the 

board and try again explaining in 8 minutes, when he turns, he noticed they were more 

confused. Hek new that half of them had given the right answer. He said just discuss it, they 

start talking in 2 minutes and they figure it out successfully. He starts developing this idea in 

1991; in 1997 he wrote a book “Peer Instructions: AUser‟s Manual” (Serious Science). 

Ⅱ.4. Strategies of Peer-Assisted Learning  

Practical Peer Learning can take place though many different strategies. Among them: 

Proctor Model, Discussion Seminars, Peer Support Groups, Peer Assessment Schemes, 

Collaborative Projects, Cascading Groups, Monitoring, Reciprocal Teaching and Jigsaw. (qtd. 

in "Peer Learning")  
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Fig4. Strategies of Peer-Assisted Learning. 

Ⅱ.4.1 Proctor Model 

 An older or a greater professional student teaches younger or less expert peer. For 

example, a student from high school teaches a learner from primary school, it could also 

include having a more experienced student (tutor) within the class teaching their classmate 

(tutee)("Peer Learning"). 

Ⅱ.4.2Discussion Seminars 

 Are most famous in universities, they are done after students learn the material from a 

lecture, with these discussions, students go deeply into their knowledge and earn extra 

perspective ("Peer Learning"). 

Ⅱ.4.3Peer Support Groups 

 They are groups who learn, outside the classroom, like the students who meet in order 

to study and prepare for the exams together or complete homework or group projects ("Peer 
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Learning"). 

Ⅱ.4.4Peer Assessment Schemes 

 It is more common in writing. For instance, an Advanced-Placement (AP) English 

Language teacher might have students read one another‟s essays to provide informal feedback 

("Peer Learning"). 

Ⅱ.4.5Collaborative Projects 

It allows learners to work together in projects. This can influence them positively in 

the future, that it teaches them the importance of combining skills and the need to meet 

deadlines ("Peer Learning"). 

Ⅱ.4.6Cascading Groups 

It is a method in which the teacher divides learners into groups to get their knowledge 

gradually smaller or larger, that is to say, learners might be motivated to study about an 

interested topic individually and share it with their classmates who later share it with other 

partners and so on ("Peer Learning"). 

Ⅱ.4.7Monitoring 

A mentor is an experienced learner in a specific domain who shares information, 

encourage, guide and teach his classmates. Peer tutoring is a form of mentoring. Usually, 

learners who get more motivation from a mentor gets more achievements ("Peer Learning"). 

Ⅱ.4.8Reciprocal Teaching   

In this strategy, learners are required to improve the competencies of questioning, 

predicting, summarizing and clarifying. They teach each other by using these four strategies 

("Peer Learning"). 

Ⅱ.4.9 Jigsaw Method  

In this method, the teacher provides different topics to different groups to learn. After 

that, from each group one learner discusses various concepts as a collaborative work ("Peer 

Learning"). 
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Ⅱ.5. PALS Activities

 

Fig5. Activities for Peer-Assisted Learning Strategies. 

In PALS there are three common activities, which are: Partner reading, Paragraph 

shrinking, Prediction Relay. These three activities are used usually with kids, before doing 

these techniques the teacher must train the learners (qtd. in "PALS/Literacy Strategies"). 

Ⅱ.5.1Partner Reading with Retell 

It aims at improving reading fluency. The higher performing student reads and the 

teacher selects test while the lower-performing reader acts as a tutor. The tutor will offer 

feedback to the reader when they make word recognition errors. After five minutes the pairs 

switch ("PALS/Literacy Strategies"). 

Ⅱ.5.2 Paragraph Shrinking 

It aims at enhancing learner recall and the ability to summarize information. Students 

engage in paragraph shrinking to identify the main idea of each paragraph. The higher 

performing student one paragraph at a time, and after each paragraph, the partner has to state 

the main idea in 10 words or less. After five minutes, the students switch roles with the 

second reader reading new content ("PALS/Literacy Strategies"). 

Ⅱ.5.3PredictionRelay 

 It aims at building student‟s prediction skills. the stronger reader makes a prediction 

about he thinks will happen in the story, after reading half a page, the reader compares his 
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prediction with what is mentioned if it is correct or not, after reading for five minutes, the 

students change places. The teacher´s role in this action is to reflect on learner‟s reading while 

this occurring, provides feedback and helps partners working together and tries to impose 

each one in the right position ("PALS/Literacy Strategies"). 

Ⅱ.6. Why Peer-Assisted Learning Strategies are Important 

 PALS is praised for its capacity to inspire learners to take part and make contributions 

to the learning activity. This gives learners ownership for their own gaining knowledge, 

which subsequently leads to better conversational and cognitive participation. 

Ⅱ.6.1 For learners 

Nevados states that PAL helps learners towards their assessment, i.e., learners assess 

themselves by the cooperative work and help each other to overcome the difficulties. 

Moreover, this leads them to have a growth in their self-confidence. Furthermore, learners 

work together, this will reduce their academic anxiety and they will not be afraid of making 

mistakes and each learner has his own role in the group, like a reader time controller (PAL 

Bedfordshire). 

According to Ross, it develops their communication skills, because each learner 

discusses his ideas, thoughts and even strategies to implement them in their tasks and learners 

interact to each other to complete the activities which help them to increase their social 

communication. Furthermore, it improves their awareness of the curriculum that they are 

involved in (Paul Ross). Moreover, it increases knowledge by exchanging ideas, psychomotor 

skills by moving if it was a roleplay and understanding of course content. As well, it promotes 

critical thinking and problem-solving based learning (Paul Ross). 

Learners have been able to be in environment which fosters relaxed atmosphere (PAL 

Bedfordshire). That they can ask questions that they cannot ask to their teachers ordinarily, 

because the learner can understand the complexities as well as his classmates.  

According to Marachi, PALS establishes an environment where students can learn in 

small groups and learn how to work as a team. Hence, to use the peer-assisted learning 

strategies and motivate learners, maintain interest and preparing materials. 

First, it gives satisfaction to learners for helping each other. Teaching what you know to 

someone else makes you excited and do better in your learning process. Second, new 
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perspectives for students: learning from peers, can add numerous helpful 

perspective, nuances, and layers to a student‟s knowledge. However, if a student learns 

exclusively from the teacher, they may only gain one new perspective. Third, the added 

element of social interaction in peer learning can be exciting and enriching students who may 

be hesitant to interact with the teacher may be more willing to open up to their peers. Finally, 

it allows students to have an active role in the teaching and learning process ("Peer 

Learning"). 

Ⅱ.6.2 For teachers 

Ross states that PAL strategies increase the confidence and responsibility, it helps 

teachers in demonstrating the three skills which are: 

 Improve teaching skill: since he gives instruction to learner and explain it in 

different ways to make sure each learner understands the instruction. 

  Communication skill: from time-to-time teacher ask learners questions to see 

what they have done in the tasks and explain to them if it is necessary. 

  Feedback skill:teacher gives learners feedback during and after tasks it means 

when learners complete their activities which also help learners know their level 

and difficulties. 

It provides direct opportunities for a teacher to circulate in class, observe students and 

offer individual treatment (qtd. in „Partner Reading‟).According to Fink, first, it can lead to 

higher academic achievement. Then, it offers teachers‟ flexibility for incorporating PALS into 

various content areas. Next, it allows for differentiated instruction via having partners work 

simultaneously on various teacher-directed activities. As well, it helps in classroom 

management. Like setting arrangement – give a good assessment. Furthermore, it makes the 

session enjoyable. Finally, strengthening the relationship between the student and the teacher 

and gain the student‟s respect. 

PALS is not only beneficial for learners but also for teachers. The precise nature of 

benefit from peer teaching relies upon on the structure of the PALS and the activity that 

engages the peer educator. 

Ⅱ.7. Disadvantages of PAL strategies 

As PALS is a useful method, in some cases it is considered as an issue, following are 

some disadvantages of it(Topping and Ehly). 
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Ⅱ.7.1Time consuming 

Many of the defects innate in the use of PALS Greenwood et al. debated convincingly 

that the most successful ways of peer coaching are those that systematically practicing 

learners in their teaching performance and then monitoring the accuracy and continuous 

effectiveness in their implementation. Regrettably, systematic peer teaching and regular 

assessment and monitoring need extra time, which is not necessary in teacher-led teaching. 

Except if teachers are planned for this additional time requirements. They may not persevere 

in their power to perform peer education programs (Topping and Ehly76). 

Ⅱ.7.2Classroom Management 

Keeping quality peer teaching procedures expose some special challenges. For 

instance, teachers should observe the peer teaching interaction by moving, gathering 

continuous parts of student‟s academic acts, (as oral reading average) and evaluate the 

learner‟s production (as written text). These activities are very important understandably to 

PALS achievement. But it may not be prevalent while teacher-led instruction. So, it is 

obvious that peer teaching procedures fail, if learners or teachers gave bad performance. If 

teachers fail in observing the learner‟s use of instructional procedures, essential practical 

items may be removed, a student‟s wrong response may not be discovered, student‟s cheating 

may grow, and classroom disruption may take place (Topping and Ehly77). 

Ⅱ.7.3 Content Coverage 

This is an important impediment link with the quality of content covering feasible 

through teacher-led against peer teaching led approaches, what is interesting that even it is the 

most important issue worried by many educators and school administrators, was ignored by 

literature. At a very basic level, some professionals have argued that the pace and coverage of 

new content are slowed by peer teaching techniques. Given the immoderate needs positioned 

on many instructors to cover all subjects within prearranged time intervals. His action propose 

that some teachers have more hardness with instructional pacing through peer education 

activities because it is peer gaining knowledge, not teacher lecturing, that will specify 

academic pace (Topping and Ehly77). 
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Ⅱ.7.4 Curriculum Materials 

This drawback has relation with the demands adoption of syllabus procedures, it 

seems that the solely commercially applicable curricula planned for use inside PAL method 

are those in student team learning programs (Slavin), here the procedures and materials are 

available to start implementing peer teaching daily. Nevertheless, most different programs 

require teachers to adapt their classification goals and substances to some extent to suit the 

peer training format. With this, we should admit the extra demands related to the use of Peer-

Led in place of teacher-led and dealt with in a proactive way (Topping and Ehly78). 

Ⅱ.7.5Areas of PAL 

The use of PALS raises three fields of ethical situation. Not always existing during 

conventional teacher-led instruction. Greenwood et al. suggest that these consist of 

accountability, peer competence and informed consent (78). 

Ⅱ.7.5.1 Accountability 

All learners (both tutors and tutees) should benefit from peer education methods, and no 

one is adversely affected. So, strategies must be developed and performed well. For instance, 

recursive teaching activities should not change skillful students (with lower-level subjects) 

that decrease their opportunity of learning more challenging content. So as, inexperienced 

learners must not treat always as less able learners that which will devalue them (Topping and 

Ehly 78). 

Ⅱ.7.5.2. Peer Competence 

 Teachers must be well trained to perform their roles in guiding learners during this 

method, defeat in doing it give bad consequence as getting negative feedback and reject from 

classmates (Topping and Ehly 78). 

Ⅱ.7.5.3. Informed Consent 

  It is recommended to take the agreements of learners, before engaging them in peer 

teaching programs, in addition to the possible effect from relationships with others. For 

example, some have submitted that slow learners in cooperative learning (CL) groups are 

under pressure from their peers in order to enhance their academic performance, to improve 

good results. However, experienced students may reduce their input, if they notice that others 
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not doing efforts (Cosdenand Haring 28). So, it is necessary to ask students, if they want to 

learn in peers or not (Topping and Ehly 78). 

Ⅱ.8. Situations for PALS Potential Failure. 

There are situations where PALS probably fail as (Romito 2): 

 Where there is low motivation for self-directed learning: 

This is meant when the student relies on the teacher who is leading the educational 

process using specific curricula, and he is usually asked to score high grades in the exam, 

which makes him focus on solving the exam and forget to find the information independently. 

 Where there are poor interpersonal relationships whiting learning groups: 

This the case when the learners do not get along, here logically you will find a conflict 

between them and do not get agree with each other. 

 Where there is a marked variation in the stage of learning between learners: 

Learners who have higher abilities, sometimes act as selfish and do not want to share 

with the slow learners. They prefer dealing with learners, on the same level here it will be a 

failure in the teaching process, some work well and others not. 

 Where there are limited resources available to implement it: 

When the content of the lecture did not need to implement PALS, or when the teacher 

teaches a noisy class, which is over-crowded, it is difficult to control. 

Ⅱ.9. PALS Implementation Pre-Questions. 

The teacher must answer essential questions before implement peer-assisted learning 

strategies which are (Romito 2). 

 Does PALS align with your intended learning outcomes? 

The most necessary question is to reflect on consideration if PALS is regular with your 

learning outcomes, ask before whether this strategy can really help you to accomplish your 

goal, if not, there is a little benefit in following through. 
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 Is PALS feasible in your teaching program? 

This may additionally rely on the structure and extent of the program, instructional 

charts place various needs on both teachers and learners that it is important to be rational 

about whether PAL can be adhered to enough and it is practically delivered in the greater 

scheme of things. 

 Will PALS be socially acceptable? 

How acceptable is PALS to your educational system? Will learners be open to it, and 

not feel that it is not very important? Suggested peer teachers will need confession, that their 

time in this role is important to them, be that as it may academic, financial or personal return. 

PALS also need to be acceptable to institutional stage and maintaining with global goals and 

objectives. 

 Will PALS be enjoyed? 

Is it something that the teacher and the learners will find fun? Effective studying 

experiences score extra meaningful, while negative feelings may decrease motivation and 

reflection. Current directory suggests that peer learners enjoy PALS and that it is highly 

acceptable, by peer educators. These positive emotions give motivation to peer groups 

towards further participation to education. 

Ⅱ.10. PALS Session Planning? 

It is important to organize a PAL session before starting it. It may be a failure, if it is 

done randomly by just imposing learners to work together. Planning is needful to a successful 

teaching process (Romito 3). 

Ⅱ.10.1 ACME Framework 

It is a framework for planning any teaching class, which includes PAL session also, it 

consists of aim, content, methodology and ending. “Who is to teach, what to teach, to whom? 

For what purpose? (Romito 4). 

 Aim: for what purpose? 

 Are the goals factual? Easy, transparent and attainable goals help learners alike 

teachers interact with the program. 
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 Are the benefits intended to be academic, technical, social or emotional? This 

will help define the context and shape the content. 

 Should the benefits be for tutors or tutee or both? This will assist formulate 

application logistics and contrast (Romito 3). 

 Content:  what to teach? 

 The main decision to be make now is a great deal of control over the 

educational content. In one hand, experienced teachers give full responsibility 

to the peers. This will develop the initiative tutor, confidence and keep away 

from mechanical, inflexible strategies to studying. Learners can take 

consolation from organized learning errands, when there is instability as to the 

learning action, learners lose momentum and focus. There‟s prove that 

organized PALS is more viable in progressing scholarly result than unstructured 

methods. In any case, the extra materials and assets related with an exceedingly 

organized program can be exorbitant and time-consuming. In reality, most 

PALS sit somewhere between the two. Rather like the ACME demonstrate, the 

deciding variables come back to what the points of the program are (Romito 3). 

 Methodology: Is the System of practices and procedures that a teacher uses to teach 

("teaching English").  

 Bloom accentuates, that learning must be important and sense of significant for 

the learners. For that, it should be based on the specific tutee‟s needs which 

they can also determine. Once this is often done, the instructive technique (the 

action) ought to: 

 Be systematically composed and consecutively „built-up‟ towards the specified 

result. 

 Be intuitively and full of support. 

 Incorporate clear models of conduct, furthermore opportunity for practice and 

support (Romito 4).  

PALS can work in numerous settings: distinctive exercises can be selected depending 

on what you are attempting to accomplish, and who makes up both the learner gather and the 

teachers gather (Romito 5). To get this more understandable here are some examples: 

 Aforeign language class in high school facilitating reading comprehension in 

groups. 

 First year Paramedical classes preparing for a test together. 
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 University club sharing and discussing reading books. 

Here in each situation, a diverse movement relates with distinctive learning results 

indistinctive settings. Learners have diverse needs at diverse times for diverse things and itis 

critical to select fitting learning exercises. Who chooses the movement and to what degree is 

decided by the structure given to the program as a portion of the strategy, it is necessary to 

observe the PAL strategies. Real time check in guarantees that the program is taking after its 

aiming way and permits quick reaction to peer tutors in need of support. It will moreover 

offer assess the program at the end and provide remarks from direct observations (Romito 5). 

 Evaluation 

Itis an important portion of any instructive program, to decide how viable it has been 

and highlight ranges that require extra resources. Before the program is indeed attempted, it is 

worth considering around how you arrange to evaluate: the evaluation wanted may really 

impact what arrange PALS takes. Evaluation can be restricted to general observations and 

individual perceptions. But for it to be solid and valid, it ought to be more comprehensive 

(Romito 5). 

Ⅱ.11. Conclusion  

Peer assisted learning strategies have taken different terms as cooperative learning, 

peer tutoring and peer instruction. It has a strong relation with TPS method, as an important 

role in SLA that it‟s mentioned in its theories as the input hypothesis. It is defined as group 

work, which is considered as learner centered, tutor and tutee are essential member in which 

the tutor act as teacher, however. The tutee is the tutor‟s learner. This strategy was developed 

by different experts through historical stories. Thus, nowadays many teachers implement this 

method in their classes in diverse strategies as peer assessment schemes, collaborative 

projects etc. They even use three activities which are partner reading, paragraph shrinking and 

prediction relay. Peer assisted learning strategies has positive side for both teacher and learner 

as increasing confidence and responsibility. Nevertheless, it can influence negatively on the 

teaching learning process as it needs time and effort for classroom management. Also, it can 

fail because of some situations for instance where there is low motivation. Teacher should 

take on consideration serious questions before implementing it as will PALS be socially 

acceptable? Finally, any lesson needs a plan before implementing it, ACME framework it is 

useful one so as for PAL session, which includes aim, content, methodology and ending. 
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Chapter Three: 

Data Collection and Analysis 

 

 

Ⅲ.1. Introduction 

This chapter is devoted for the practical part of our research study, which includes the 

research methodology, data collection and data analysis. The chapter concludes with some 

suggestions and recommendations on the light of the main results obtained. 

Ⅲ.2. Methodology 

For the validity of the research collected data, both quantitative and qualitative 

approaches are adopted. Qualitative approach focuses on investigating experiences, beliefs, 

attitudes and motivation of the participants and requires depth understanding of specific 

setting. However, qualitative approach focuses on quantifying the collection and analyses of 

the data of the larger group, these approaches allows to test the hypothesis of the research. 

 The research conducted for 43 learners of second year foreign language learners in 

Tiaret from both secondary schools, 14 learners from Mohamed Boudief and 29 from 

Belhouari Mohamed. 

Ⅲ.3. Data Collection 

 This study uses three main research tools: the learner‟s questionnaire, teacher‟s 

interview and classroom observation. First, the questionnaire is composed of two parts. The 

first part aims at collecting factual data on the respondents. The second part is designed to 

elicit responses on participants‟ behavior towards the research themes.  

Second, the teacher‟s interview includes semi-structured items to question the 

participating teachers on their teaching practices in relation to the research themes. Third, 

evidence collected from the first tools are to be backed and compared with field collected data 

through classroom observation that took place in the research setting with the research sample 

who have already responded to the first tools‟ items.  
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Ⅲ.4. Learners’ Questionnaire  

Part One : Participants’ Profile 

 Item 1 : Gender   

 

 

 

 

 

 

Tab 1: Participants‟ gender 

Table 1 demonstrates that both males (53%) and females (47%) participated in the study.  

 

 Item 02: Level 

  

 

 

 

 

 

Tab 02: Participants‟ school level 

Table 2 indicates that that both males (53%) and females (47%) participated in the study.  

 

 

 

 

 

 

 

Gender Number of participants                % 

Male 23 53% 

Female 20 47% 

Total  43 100% 

Level Number of participants              % 

1st year  0 0% 

2nd year  43 100% 

3rd year  0 0% 
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 Item 03: School Stream 

 

 

 

 

 

 

 

 

 

 

Tab03: Participants‟ school stream 

 Table 3 indicates that all learners are from the same stream, which is Foreign 

Languages. This Questionnaire is administered to Foreign Languages learners as English is 

one of the main stream subsect with a high evaluation coefficient (5). 

 Item 04 : School Location 

 

 

 

 

 

 

Tab04. Participants‟ school location 

 Table4 shows that all the respondents‟ school is located in an urban area study at 

urban schools (Mohamed Boudief and Belhouari Mohamed). Convenience sampling was used 

in this research due many reasons, first the easy accessibility in secondary schools. In 

additions, for time and energy saving the homes are located near both schools. Moreover, 

some teachers are willing to be helped in conducting this research. 

 

 

 

 

 

 

Stream  Number of participants % 

Foreign languages  43 100% 

Letter and philosophy 0 0% 

Experimental sciences  0 0% 

Mathematics  0 0% 

Technical Mathematics  0 0% 

Management and Economy  0 0% 

Stream  Number of participants % 

Foreign languages  43 100% 

Letter and philosophy 0 0% 

Experimental sciences  0 0% 

Mathematics  0 0% 

Technical Mathematics  0 0% 

Management and Economy  0 0% 

School location  Number of participants  % 

Urban  43 100% 

Semi Urban 0 0% 

Rural  0 0% 
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Part Two: Learners’ Reading Behaviour 

 Item 01: Do you like reading? 

 

Fig 06: Learners‟ behaviour toward reading 

 

The purpose of this question is investigating the students‟ behaviour toward reading. 

To which, 58% of the participants responded positively. 12 of them justified their responses 

by responding the question why, starting that it enriches their knowledge and it makes them 

smarter. There is no doubt that throughout reading a person will gain much information, 

which will develop his intelligence. Some of them find it interesting, while others think that it 

is important and necessary. In other words, reading is a good practice to improve memory and 

critical thinking. In addition, some of learners read for pleasure. 

  On the other hand, 42% of the participants responded negatively to this item stating 

that they find reading boring and not interesting, some of them have lack of motivation to 

read .Others, are shy, which may have relation with academic  anxiety. Furthermore, half of 

respondents did not justify their respondents. 
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 Item 02: Do you read the text before reading it in class? 

 

Fig 07: Participants‟ reading habit 

  

The aim of this item is to investigate learners‟ reading habit. Figure 6 demonstrates 

that most of the participants (77%) do not use to read the texts before being studied in the 

class. In contrast, 23% of participants do read the texts before reading it in class.  

Respondents who do not read the texts before reading sessions explain that their reading 

behaviour is due to the unavailability of the texts as their teachers adapt the textbook reading 

texts mostly missing the benefits of reading the texts at home and this will lead them to face 

more difficulties than those who prepare the text. However, most of  the 23% of participants 

who read the text before reading it in class  find that this helps them understanding that text‟s 

vocabulary while others think that such behaviour helps them doing the text‟s accompanying 

tasks.  
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 Item 03: How do you evaluate your comprehensibility in reading texts provided by 

your teacher in class? 

 

 

Fig 08:Participants‟ comprehensibility of reading texts 

 

This question aims at figuring out the learners‟ comprehensibility level. Figure 08 

demonstrates that  45% of the participants self-evaluate their comprehensibility with selecting 

good , 30% of them think that is excellent, 16% of responded by very and just 9% of them 

think that their comprehensibility of the reading texts is intermediate.  We can notice that the 

majority of responses range from excellent, very good and good, due to the features of the 

reader like background, prior information, interests and total reading capability .While, the 

minority of learners find their comprehensibility level intermediate, due to the difficulty in 

grasping meaning that is written in the text. 
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 Item 04: How often do you answer the reading comprehension questions in the 

textbook?  

 

Fig 09: Participants‟ habits toward the text‟s comprehension questions 

 

This questionnaire item aims at exploring the respondents‟ frequency in answering the 

textbook reading texts. Figure 9 illustrates that 49% of participants respond that they never 

answer the textbook reading comprehension questions. 37% of them respond to the 

questionnaire item by sometimes. 9% of them rarely answer the questions and the rest 5% by 

Always  

    Almost half of the respondents never respond the reading comprehension questions 

because learners may have limited time to respond the questions, which can effect negatively 

on their ability to provide more responses. In addition, if learners lack the necessary 

background knowledge they may find it challenging to comprehend the text and respond the 

reading comprehension question. Furthermore, if learners have difficulty in reading skills they 

may face difficulties in responding the text effectively. Reading comprehension involves 

using reading strategies and if learners do not employ them, they may have difficulties in 

understanding the text and doing activities. Moreover, learners may not be actively engaged 

or motivated to read the text and they may not fully motivated to respond the questions. 
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 Item 05: How often do you answer the teacher‟s comprehension questions? 

 

Fig 10: Participants‟ habits toward the teacher‟s comprehension questions 

 

This item aims at investigating the respondents‟ engagement in interaction with their 

teachers during reading sessions. Figure 10 demonstrates that 65% of the respondents 

sometimes answer the teachers‟ comprehension questions. 16% of them rarely do compared 

to 14% who always answer engage in such activity. Just 5% of the participants never answer 

such questions. 

 Most of the respondents sometimes answer the teacher‟s reading comprehension 

questions because it allows them to share their thoughts and build communication skills. In 

addition, learners may know that they may be asked questions about the text this motivates 

them to engage in reading process and they may focus more to the details, which enhance 

their reading skills. Furthermore, if learners respond the teacher‟s questions they may create 

an interactive and collaborative learning, where learners feel encouraged to participate and 

share their ideas. 
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 Item 06: How do you find reading in adapted texts? 

 

Fig 11:Length of the adapted texts. 

 

This questionnaire item aims at investigating the participants‟ views on the adopted 

reading texts‟ length. Figure 10 shows that more than half of the respondents think that the 

reading texts‟ length is appropriate compared to 44% of them who find the texts in question 

long. Just 2% of the participants think that texts are short in reading. 

First, Learners often find reading in adapted texts congruent because the language and 

content may be tailored to their level of proficiency. Also, it may make it easier for them to 

understand and engage with it. This may help learners to build their confidence and develop 

their reading skills more effectively. Second, Learners may find reading in adapted texts long 

may be because the texts often include more detailed explanations and descriptions to help 

learners understand the content. Additionally, learners may be less familiar with the 

vocabulary and language structures used in the texts, which can make it more challenging to 

read and comprehend the material. Finally, learners can find reading in adapted texts short 

depending on the text, shorter texts may be easier for learners to understand, but not provide 

as much information. 
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 Item 07: Which of these activities you often engage in during reading sessions? 

 

Fig 12: Participants‟ in-class engagement during reading sessions. 

 

This questionnaire item aims at finding out the participants‟ in-class engagement with 

their peers and teacher during reading sessions. As illustrated on figure 11, nearly half of the 

respondents (49%) engage in discussions with their peers while reading texts. Nearly one 

third (30%) of them depend on their teachers when finding difficulties in reading. One fifth of 

them depend on themselves in reading the provided texts and doing the accompanying tasks.  

Almost half of the respondents prefer to open discussion with their classmates, 

because they get motivated in doing activities and learn new techniques from each other. 

Moreover, this allows them to share their thinking with their classmates in cooperative work. 

In addition, it will lead them to have a growth in their self-confidence and help each other to 

overcome the difficulties. While, those who prefer depending on the teacher will work 

together all class as one group „Large group‟, this will develop their communication skill, 

each learner express his ideas, thoughts and even strategies to implement them in their tasks. 

Those who prefer to complete the tasks by their own may have a different learning style, 

which is solitary or independent style. 
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 Item 08: Do you find the reading time provided by the teacher to read texts in 

class sufficient? 

 

Fig 13: Compatibility of texts’ reading time provided by teachers with participants’ 

reading ability. 

 

Figure 13 above shows that the majority of the participants (63%) find the reading 

time provided by the teacher sufficient, while 37% of them express an opposite view. 

This research item aim at figuring out the sufficiency of the time provided by the teacher 

while reading the text in class.  

Teachers are supposed to be aware of their learners‟ reading abilities. Therefore, they are 

supposed to provide them with sufficient reading time to read the target text. Even though 

teachers find that the reading time they provide to their learners is sufficient, we have to take 

on consideration the slow readers who face difficulties in both readability and 

comprehensibility for which they need more time to read the text and understand its content. 
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 Item 09: Do you find the time provided by the teacher to do activities in class 

sufficient? 

 

 

Fig 14: Compatibility of time provided by teachers to do texts‟ accompanying tasks with 

participants‟ ability 

 This research item is figuring out the sufficiency of the time provided by the teacher 

while doing the reading activities in class. Figure 14 above shows that the majority of the 

participants (79%) find the time provided by the teacher to do activities in class sufficient, 

while 21% of them express an opposite view. 

  It is important for the teacher to provide enough time for doing reading activities in 

class so that learners may have the opportunity to practice and develop a deeper 

understanding of the text and retain the information better. This may also help learners feel 

more confident in their abilities and more engaged in the learning process. That is to say that 

learners find the time provided by the teacher to do activities in the classroom sufficient 

because the teacher might have given clear instructions and expectations in which can help 

learners use their time more effectively.  

Additionally, learners might be motivated to complete the activities within the given 

time frame to avoid homeworks or other concequenes.  
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 Item 10: Does the teacher ask you to do reading activities in pairs or in groups? 

 

Fig 15: Group and peer work in doing in-class activities. 

 

This item aims at figuring out if the teacher engage learners to do in-class activities in 

group and peer work. Figure 15 above shows that the majority of the participants (81%) find 

the time provided by the teacher to do activities in class sufficient, while 19% of them express 

an opposite view. 

According to the participants‟ responses teachers engage learners to work in groups or 

pairs, which is a must to engage learners in PALS. Such approach helps both teachers and 

learners improve their practices in terms of in-class peer-to-peer and teacher-learner 

interactions and feedback.  

Moreover, it may help learners develop their reading comprehension, critical thinking, 

and communication skills. As well as it may promote a collaborative learning atmosphere 

where learners can support and learn from one an other. 
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 Item 11: Do you like reading in groups? 

 

Fig 16: Participants‟ views on group work. 

 

  Figure 16 above shows that the majority of the participants (81%) find the time 

provided by the teacher to do activities in class sufficient, while 19% of them express an 

opposite view. 

This relates to the learners‟ preferences. Those who prefer reading in groups may have 

social learning style, they like to learn new things as part of group, which throughout it they 

feel satisfied for helping each other .Also, group work Promotes critical thinking and 

problem-solving and allows learners to have an active role in the learning process. 

Nevertheless, those who prefer reading individually may have solitary (independent) style; 

they like to read by their own. 
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 Item 12: Do you think that doing activities in pairs or groups help you improve 

your text comprehensibility? 

 

Fig 17: Participants‟ view on group work effect on their text comprehensibility. 

 

Figure 17 above shows that the majority of the participants (81%) find the time provided 

by the teacher to do activities in class sufficient, while 19% of them express an opposite view. 

 According to their choices, the majority of the responses find that doing the reading 

activities in pairs or groups help them improve their text comprehensibility.  In the first place; 

they may feel more motivated, then, they may get help from their classmates. Finally, they 

may learn new techniques of reading activities from each other. From this point, we can say 

that learners find PALS is an effective method to help them facilitate their reading 

comprehension. However, There are some learners who may prefer to work independently or 

may feel more comfortable reading and learning on their own. 
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 Item 13: Why do you find some difficulties understanding reading texts? 

 

Fig 18:Participants‟ Difficulties in Understanding Texts. 

This question has the aim of finding out what are the difficulties that respondents face in 

understanding text. First, 52% vocabulary difficulty, if learners have difficulty in 

understanding the words they may not comprehend what the text is about. Second, 32% 

sentence complexity which leads them to have more obstacles in reading especially if the text 

has difficult structure such as coordinating conjunctions, prepositional phrases…etc.Third, 

16% Lack of prior knowledge of the text topic which is a significant reason to apprehend the 

text, if learners may not use their prior knowledge they may not improve their general 

understanding of the text. 
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 Item 14: When you find difficulties in reading you: 

 

Fig19: Learners‟ strategies in understanding texts 

  This item aims at figuring out the strategies used by learners when they face 

difficulties in understanding texts while reading. According to the participants answers they 

first, 40% ask help from their teachers, that the teacher is a falicitator, learners usually depend 

on their teacher, and hence the teacher try to answer in collaborative work with the other 

learners. Then, 35% ask help from their classmates , because  peer learning can be exciting 

and enriching students who may be hesitant to interact with the teacher may be more willing 

to open up to their peers that they can ask questions that they cannot ask  to their teachers 

ordinarily. After that, 9% of them guess the meaning from the context by understanding the 

key words and refer them to the context and find out the connection among the word and the 

theme. Moreover, 9% translate the difficult words to other languages. Finally, the rest 7% use 

background knowledge, learners use their prior information and refer it to the text in order to 

improve a general understanding. 

Ⅲ.5. Teachers’ Interview 

Two secondary school English teachers respectively from Mohamed Boudief and 

Belhouari schools in Tiaret were interviewed on their teaching practices in in-class reading 

sessions.  

Q1: What are the difficulties that you face during in-class reading session? 

T1: Reading comprehension and new vocabulary. 

T2: Text new vocabulary. 
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Discussion: Both teachers think that their learners find difficulties understanding the reading 

texts due to the new text vocabulary. 

Q2: How do you know that learners do not understand the reading texts? 

T1: From the comprehension question and the way they answer them. 

T2: The students silence when they are asked. 

Discussion: Both teachers agree on one specific point, which is through learners‟ answering 

questions. The teacher monitor learners‟ reaction while asking questions and the way they 

respond. Itis obvious that learners cannot answer questions when they do not understand the 

text. 

Q3: What do you do when your learners find difficulties understanding the reading 

texts?  

T1: Through explanation or by letting their friends explain to them. 

T2: Through explanation or by guessing the meaning 

Discussion: Both teachers choose explanation as strategy to help learners understand the 

reading text.  On the other hand, both teachers use another strategy by letting their learners 

explain to their classmate. 

Q4: Do you adapt the textbook reading texts? If yes, Why? And what are your 

alternative reading sources?  

T1: I adapt the textbook reading texts from the internet like social media groups to fit 

learners‟ needs  

T2: I adapt the textbook reading texts from colleges and internet to fit learners‟ needs interest 

and their levels. 

Discussion: Both teachers adapt the textbook reading texts and their alternative reading 

sources are internet or social to fit their learner‟s needs, levels and interests. 

Q5: How do you engage your learners to read in class? 

T1: Through adopting the textbook reading texts to motivate learners to read in class as a 

technique. 

T2: Through enjoyable activities and by engaging them in doing reading activities in groups. 

Discussion:  Teachers use different strategies to engage their learners to read in class, for T1 

adaptsthe textbook reading texts to motivate her learners to read in class as a technique, sheis 

a creative teacher who adopt a text for her learners according to their interest to not getbored 

from the same learning process. While T2 uses enjoyable activities such as: games, provides 
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them with pictures and using PALS, by engaging them to read and do activities in groups. 

From this, learners will be excited to work in groups and feel comfortable. 

Q6: Do you engage your learners to work with their peers during in-class reading 

sessions? Why? 

T1: Rarely, because learners will be examined individually and do tasks alone. 

T2: Always, because learners will be motivated and engaged, and they help and learn from 

each other. 

Discussion: Teachers exhibit engaging learners to work with their peers during in-class 

reading sessions from different prospective. 

Ⅲ.6. Classroom Observation 

        The classroom observation done in two sessions; in first session learners were asked to 

work individually while they worked in groups in the second one. Moreover, it was done for 

Fifteen Participants from Mohamed Boudief seconadary school, second year learners foreign 

languages. 

Ⅲ.6.1. Classroom Pre-Observation 

 This session planned for second year secondary school, foreign language class. From 

8:00am to 9:00am. The teacher provide the learners with an adapted text in handouts, the text 

was about the earthquake. Thus, the teacher use in her lesson PDP framework (pre, during, 

post) by asking learners work individually.  

 

Stage 1: Warming-up 

The teacher started introducing the lesson by asking questions on the lesson new 

vocabulary for learners. The learners interact with the by answering the teachers‟ questions, 

asking their own questions and providing examples of how they might use the new 

vocabulary. 

 

Stage 2: Pre-reading 

The teacher provided them with a handout that includes pictures and questions which 

they are supposed to answer. The teacher provides them some help by drawing on the table.  

Together, she added some draws to clarify more. 
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Stage 3: While-reading 

    The teacher provided the learners with a text to read, it was selected by the teacher, 

it was not from the textbook. The learners were not provided with a copy before the reading 

session. The learners were provided with 5 minutes to read the text, the text was about the 

earthquakes, it was short that it contained three paragraphs. It was noticed that out of 15 

learners, just 4 engaged in reading the text. In addition, when she asked one of them to read 

out loud they were not following. In this stage she tried to explain the difficult terms for her 

learners by asking them questions and they guess the meaning. In addition, learners faced 

difficulties in vocabulary and readability. 

Furthermore, she asked them to do tasks 1 and 2 in three minutes. However, the reading time 

was not sufficient, so she added two more minutes. We observed that 12 learners ask their 

classmates as a strategy to do the activities except three of them. Moreover, they answered the 

questions together orally. Finally, time was left before completing the other activities. 

 

Stage 4: Post-reading 

 The teacher gave them a task as a homework. First, learners did not prepare the text 

before, because the teacher use an adopting text. Second, they were not motivated to read the 

text, because the teacher used the traditional classroom interaction which is; teacher ask 

questions and learners provide her with answers. 

Third, the teacher asks questions and explain the difficult words in order to engage them in 

reading. Fourth, vocabulary and readability was an obstacle for learners in reading 

comprehension, since they cannot understand the key words and have limited vocabulary, 

then they were not able to read the text. Fifth, learners ask their classmates when they did the 

activities because they prefer accompanying work. However, those who worked individually 

they were sitting alone. Finally, reading time was not sufficient due to the poor time 

management. She wasted time in asking questions and learners took much time to answer her 

because they were not interested. 

Ⅲ.6.2. Classroom Post-observation 

This session planned for second year secondary school, foreign language class. From 

13:30am to 14:30am.The teacher was asked to give instructions, then, give the learners the 

format of the work which is group work, with mixed abilities and gender, Furthermore, 

providing them with time limits and each member has his own role  in the group, be sure that 

all learners will participate  and respect each other. Therefore, the teacher divided the learners 
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into 2 groups, each group contain 7 members with mixed abilities and gender. She used in her 

reading comprehension session PDP framework (pre, during, post). 

 

 

 

Stage 1: Pre-reading 

 The teacher used a picture from the textbook and they start describing it, and guess 

what the lesson is about with asking questions. The learners get excited and try to come up 

with creative answers.  

Stage 2: While-reading 

Learners came to class with having an idea about the text. After that, the teacher asked 

them to read the text for 5 minutes. We have noticed that from 15 learners, 10of them were 

reading while others were not. Moreover, she asked two learners from different groups to read 

out loud, the other members were following. In this stage, she let learners explain the difficult 

terms by using L1 or synonyms. In addition, the teacher asked learners about missing points 

in the text; she opened discussion in terms of group class and let them figure out what the 

missing points are. Furthermore, she asked them to do activities in-group work by giving the 

learners roles as monitor, time controller. We observed that they were working together, 

asking each other and try to find answers and use different techniques. Here the teacher 

noticed that two learners were not participating in doing the activities. So, she warned them, 

after that they join their members in completing the activities. Moreover, they answer the 

questions together orally. 

Stage 3: Post reading 

The teacher asked learners to summarize the text in post-reading. First, learners 

prepared the text before doing in it in class so, they face no difficulties since they have 

already searched the difficult words and get an image about the text topic and the activities, 

and hence they have background knowledge. Second, they were motivated to read the text 

because collaborative work in reading activities plays an important role in reading process. 

Third, the teacher let learners explain the difficult words because she knows that learners can 

understand what their classmate needs to know and how, they see and think about the 

information similarly and also in order to engage them to read. Third, the teacher controlled 

learners‟ behaviour and work that is why when she noticed that two learners did not work she 

engaged them to work. Finally, time was sufficient because of good time management that the 

teacher followed. 
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III.6.3. Classroom observation Discussion  

Based on the pre and post observation it was noticed that using collaborative work as a 

strategy of PAL in reading comprehension session is effective due to many reasons. First, 

reading individually reduces learners participation and motivation and make them passive 

learners because they were not interested, while, in collaborative work fosters learners 

engagement, participation and motivation in reading comprehension tasks because each 

learners have less responsibility since each member has his own role as reader, monitor, 

leader, time controller…etc. Second, learner has his own comprehension in doing reading‟ 

activities individually. However, group work can encourage learners to learn from each other 

and obtain different perspective which can help them complete reading comprehension tasks 

easily. Third, Social interaction was increased in collaborative work because it builds sense of 

communication and interaction among learners since they respect each other‟s opinions and 

politely disagreeing and speaking with quite voice. Forth, teacher did not give much 

importance to the learners‟ understanding of the text individually, for this reason, learners 

find difficulties in completing simple reading tasks and have poor reading comprehension. 

But, when the teacher implement PALS he become aware about his role in engaging learners 

in such collaborative work which can enhance their engagement and motivation in reading 

class. Finally, as it is mentioned in the theoretical part, time is considered as an obstacle for 

PALS but the observation below shows that, PALS effect positively on time management, 

help teacher organize the session and learners to complete the tasks. 
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Ⅲ.7. Conclusion 

 

The research results and findings confirm the research hypotheses put forward in this 

study. The results show that both teachers and learners find that the traditional instructional 

method is not helpful in reading comprehension sessions. However, learners prefer working in 

pairs or groups which may help learners to comprehend the text. Additionally, classroom 

observation revealed that learners‟ engagement in reading sessions increases while working 

and interacting with their peers.  

    Based on the learners‟ questionnaire and teachers‟ interview and classroom 

observation, affirmed that teaching and learning reading comprehension through peer-assisted 

learning strategies was effective for both teachers and learners, because it improves reading 

comprehension outcomes for EFL learners, it developed their communication skills, 

interaction increased their motivation and engagement. Learners felt more comfort to express 

their opinions and they were more active. Moreover, it helps teachers to manage the 

classroom, and it developed three skills which are, teaching, communication and feedback 

skills  
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General Conclusion 

In conclusion, this research has investigated the difficulties that EFL learners face 

during reading comprehension sessions. Teachers can use different strategies in order to 

engage learners and help each other with peer work or group work, which referred to PALS 

that it fosters EFL secondary school learners‟ reading comprehension skills. It was examined 

through the analysis of triangulation of research tools, the questionnaire, classroom 

observation and semi-structured interview. 

   The research findings distinctly demonstrated that EFL learners cannot complete a 

simple reading task and learners manifest in developing their reading comprehension skills. In 

addition, majority of teachers had limited awareness in engaging their learners in such 

collaborative work that enhances learners‟ motivation and active engagement during reading 

comprehension sessions. 

 Furthermore, our findings confirm that learners recognized that PALS is an effective 

method that effect positively on their motivation and active engagement during reading 

comprehension class. Moreover, teachers are aware about the importance of learners‟ peer 

and group work. Additionally, this study highlights the necessity for teachers to be attentive to 

such collaborative work and incorporate it into reading comprehension class. 

  Based on this research, series of suggestions and recommendations were formulated 

to enhance learners‟ reading comprehension skills by applying and implementing the effective 

PALS in reading sessions. Teachers‟ awareness in engaging their learners in peer and group 

work, which will promote and enhance their active engagement and motivation through 

collaborative work. Moreover, this study emphasizes the importance of the appropriateness in 

planning and implementing PALS to be more effective in fostering EFL learners‟ reading 

comprehension skills. 

  The first strategy suggested is important for teachers to plan PALS session before 

starting it to have an effective session. In addition, teacher should begin each reading session 

by clearly stating the learning objectives, this will help learners focus their thoughts and 

contributions towards specific goals. Emphasizes the importance of respecting each other. 
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 The teacher should give instructions for learners to implement peer or group reading 

activities where learners can work together by assigning them in pairs or in groups by 

providing roles to learners as reader, time controller, monitor… 

Furthermore, teacher should create a positive classroom environment were learners 

feel comfortable working with this strategy and learning from their peers according to their 

reading level, bring them with interesting topics that attract learners‟ attention. 

Teacher should guide learners to provide feedback to each other and encourage them 

to ask questions and teacher should be actively involved in the discussion, providing guidance 

and clarification. Then teacher should allocate specific time, this can help learners to complete 

their reading comprehension tasks. 

The recommendations target teachers to implement this effective strategies in their 

reading comprehension sessions, to reduce learners‟ poor reading comprehension and 

facilitate and encourage EFL learner‟s involvement and engagement during reading 

comprehension class. 

To develop this study further, other studies can be conducted by suggesting other 

solutions to the effectiveness of implementing PALS to foster EFL secondary school learners 

reading comprehension skills. 

The researcher wants to apply the peer assisted learning activities in the classroom 

observation, whereas, the teachers refused to devote more than 2 sessions for the classroom 

observation since they do not have enough time and this obstacle the study because applying 

the activities need at least 4 sessions. 

 

 

 

 

 

 

 



 
 

79 

 

 

 

 

 

 

 

 

 

Works Cited 

 

 

 

 

 

 

 

 

 



 
 

80 

 

Works Cited 

Abu Abeeleh, T. W., A. Al-Ghazo, and M. Al-Sobh. "Reading comprehension problems  

encountered by EFL students at Ajloun National University." International Journal of 

Language and Linguistics 8.1 (2021): 6-15. 

Adelberg, A.H. and J.R. Razek. 1984. The Cloze procedure: a methodology for determining  

the understandability of accounting textbooks. The Accounting Review 59(1): 109–

122. 

Alderson, Charles J.,J. Charles Alderson. Assessing reading. Cambridge University  

press,2000 

Alyousef, Hesham Suleiman. "Teaching reading comprehension to ESL/EFL  

learners." Journal of language and learning 5.1 (2006): 63-73. 

Anderson, Neil J. "Active skills for reading Student book." (No Title) (2008). 

AsharWadoodi and Joy R Crosby, „Twelve Tips for Peer-Assisted Learning: AClassic  

Concept Revisited‟ (2002) 24(3) Medical Teacher 241. 

Beach, Richard, et al. Teaching literature to adolescents. Routledge, 2016. 

BEHIRA, Younes. Text and Context: Identifying the Cause and Bridging the Gap. Magister  

Dissertation. University of Mostaganem, 2014. 

Carey, Matthew C., et al. "An exploration of peer-assisted learning in undergraduate nusrsing  

students in paediatric clinical settings: An ethnographic study." Nurse education today 

65 (2018):212-217. 

Carrell, Patricia L., and Joan G. Carson. "Extensive and intensive reading in an EAP  

setting." English for specific purposes 16.1 (1997): 47-60. 

Castelyn, Donovan. "Peer-assisted learning: perspectives of a former student tutor."Journal of  

the Australasian Tax Teachers Association 13.1 (2018): 68-84. 

Chawwang, Nongnat. "An investigation of English reading problems of Thai 12th-grade  

students in Nakhonratchasima educational regions 1, 2, 3, and 7." Unpublished 

master‟s thesis, Graduate School, Srinakharinwirot University (2008) 

Diniarti, Nilam Ayu. The Effectiveness of Intensive Reading on Students' Reading    

        Comprehension of Descriptive Text (A Quasi-Experimental Study at the Tenth Grade     

       Students of Madrasah Jam'iyyah Islamiyyah in Academic Year 2019/2020). BS thesis.  

      Jakarta: FITK UIN Syarif Hidayatullah Jakarta, 2019. 

 



 
 

81 

 

Eric Mazur Peer Instruction, Youtube, uploaded by The Brainwaves Video Anthology29 Mai  

2015, https://www.youtube.com/watch?v=FUY049rIjdM&t=10s. 

EstikaSatriani (2018)Reading Comprehension Difficulties Encountered by English Students  

of Universitas Islam Riau.J-SHMIC Journal of English for Academic , Vol 5, No 

2.DOI: 10.25299/jshmic.2018.vol5(2).1885.  

Fink , Steven . Benefits of Peer Teaching. 11 Feb. 2020,www.summertech.net/benefits-of- 

peer-teaching/. 

Fuchs, Douglas, et al. "Peer-assisted learning strategies: Making classrooms moreresponsive  

to diversity." American Educational Research Journal 34,1. 1997. 

Gilakjani, A.P &Sabouri, N.B (2016), A Study of Factors Affecting EFL Learners‟ Reading  

Comprehension Skill and the Strategies for Improvement, International Journal of 

English Linguistics, 6(5): 180-187.  

Gilakjani, Abbas Pourhosein, and NarjesBanouSabouri. "A study of factors affecting EFL  

learners‟ reading comprehension skill and the strategies for 

improvement." International journal of English linguistics 6.5 (2016): 180-187. 

Gilakjani, Abbas Pourhosein, and NarjesBanouSabouri. "A study of factors affecting EFL  

learners‟ reading comprehension skill and the strategies for 

improvement." International journal of English linguistics 6.5 (2016): 180-187. 

Gilakjani, Abbas Pourhosein, and SeyedehMasoumehAhmadi. "The relationship between L2  

reading comprehension and schema theory: A matter of text familiarity." International 

Journal of Information and Education Technology 1.2 (2011): 142-149. 

Gough, Philip B., J. F. Kavanagh, and I. G. Mattingly. "One second of reading." Cambridge:  

MIT Press (1972): 331-358 

Grabe, William, and Fredricka L. Stoller. "Teaching reading." Essex: Pearson  

Education (2002). 

Jacobs, George M. "Cooperative Learning: Theory, Principles, and Techniques."Online  

Submission (2004). 

Kaddoura, Mahmoud. "Think pair share: A teaching learning strategy to enhancestudents'  

critical thinking." Educational Research Quarterly 36.4 (2013): 3-24. 

Keith Topping and Stewart Ehly, Peer-Assisted Learning (Lawrence ErlbaumAssociates, Inc,  

1998); Colvin, above n 17. 

Khan, Farooq Nawaz, Mehnaz Begum, and Maryum Imad. "Relationship between Students'   

       Home Environment and Their Academic Achievement at Secondary School Level."  



 
 

82 

 

      Pakistan Journal of Distance and online learning 5.2 (2019): 223-234. 

Koch, Helvi, and Nadine Spörer. "Students improve in reading comprehension by learning  

how to teach reading strategies. An evidence-based approach for teacher 

education." Psychology Learning & Teaching 16.2 (2017): 197-211. 

Kusrini, Endang. "Using strategy training to enhance students' reading comprehension." 4th  

Asia Pacific Education Conference (AECON 2017). Atlantis Press, 2017. 

Learning, Peer-Assisted. "What Works Clearinghouse." (2012).Carey, Matthew C., Bridie  

Kent, and Jos M. Latour. "Experiences of undergraduate 

Linda G. Fielding and P. David Pearson.1994).Reading Comprehension that:  

works.Educational Leadership .v51 n5 p62(6) 

Marashi, Nidhal . “The Benefits of In-House Peer Tutoring.” Faculty Focus, 21 Mar. 

Moore, Jerilou J., et al. "The simplicity and complexity of reading   

comprehension." International Journal of Business and Social Science 7.6 (2016): 20- 

26. 

Moussa, KhawlaNourElhouda, and IkramLouz. Investigating the Role of Reading in  

Enhancing Learners‟ Speaking skills. Diss. Université Ibn Khaldoun-Tiaret-, 2020. 

Muchtar, Naely. "Intensive and extensive reading in improving teaching reading  

comprehension." Journal of English Teaching Studies 1.2 (2019): 1-13 

nursing students in peer assisted learning in clinical practice: a qualitative systematicreview."  

JBI Evidence Synthesis 16.5 (2018): 1190-1219. 

Pardede, Parlindungan. "A Review on Reading Theories and its Implication to the Teaching  

of Reading." UKI: ELT'n Edu~ A cyber ELT & Edu service from Universitas Kristen  

Indonesia (2008). 

Pardede, Parlindungan. "A Review on Reading Theories and its Implication to the Teaching  

of Reading." UKI: ELT'n Edu~ A cyber ELT & Edu service from Universitas Kristen  

Indonesia (2008). 

Pardede, Parlindungan. "A Review on Reading Theories and its Implication to the Teaching  

of Reading." UKI: ELT'n Edu~ A cyber ELT & Edu service from Universitas Kristen  

Indonesia (2008). 

Peer Assisted Learning - Benefits for Students, Youtube, uploaded by bedfordshire,6 March  

2014, https://www.youtube.com/watch?v=wAMn8brWG0A. 

Peer Assisted Learning (PAL). Youtube, uploaded by Paul Ross, 6 August  

2019,https://www.youtube.com/watch?v=DFIP6Z2h9PA&t=112s. 



 
 

83 

 

Peer Learning: Overview, Benefits, and Models. 1 Sept. 2022,www.wgu.edu/blog/peer- 

learning2208.html. 

PourhoseinGilakjani, Abbas, and NarjesBanouSabouri. "How can students improve their  

reading comprehension skill." Journal of Studies in Education 6.2 (2016): 229. 

PourhoseinGilakjani, Abbas, and NarjesBanouSabouri. "How can students improve their  

reading comprehension skill." Journal of Studies in Education 6.2 (2016): 229 

Rahman, MdHamidur, and Sk Abdullah al Mamun. "Understanding meaning effectively:  

Pedagogical approaches to the reading skill." Khulna University Studies (2008): 17- 

24. 

Romito, Anna. "Peer assisted learning." The essential handbook for gp training andeducation  

(2014). 

SAIDANI, Fatima, and Ghaniya BOUKHEMACHA. The Effects of Extensive Reading on  

EFL Learners‟ Writing Skills. Diss. Université Ibn Khaldoun-Tiaret-, 2020. 

Satriani, Estika. "Reading comprehension difficulties encountered by english students of  

Islamic University of Riau." J-SHMIC: Journal of English for Academic 5.2 (2018):  

15-26. 

Sofia. Only a third of 10-year-olds globally are estimated to be able to read and understand a  

simple written story. UNICEF, www.unicef.org/bulgaria/en/press-releases/unicef-  

only-third-10-year-olds-globally-are-estimated-be-able-read-and-understand. 29 May   

2023) 

Tierney, Robert J., and P. David Pearson. "Learning to Learn from Text: A Framework for  

Improving Classroom Practice. Reading Education Report No. 30." (1981 

Van Keer, Hilde. "Fostering reading comprehension in fifth grade by explicit instruction in  

reading strategies and peer tutoring." British Journal of Educational Psychology 74.1 

(2004): 37-70 

Vellutino, F.R., Fletcher, J.M., Snowling, M., & Scanlon, D. (2004). Specific reading  

disability (dyslexia): What have we learned in the past four decades? Journal of Child 

Psychology and Psychiatry, 45, 2-40 

Watkins, Peter. "Extensive reading in ELT: Why and how." Cambridge Papers in  

ELT (2018): 1-11. 

www.facultyfocus.com/articles/teaching-and-learning/the-benefits-of-in-house-peer-tutoring/.  

Peer Learning: Overview, Benefits, and Models. 1 Sept.  

http://www.unicef.org/bulgaria/en/press-releases/unicef-%20only-third-10-year-olds-globally-are-estimated-be-able-read-and-understand.%2029%20May%20%202023
http://www.unicef.org/bulgaria/en/press-releases/unicef-%20only-third-10-year-olds-globally-are-estimated-be-able-read-and-understand.%2029%20May%20%202023
http://www.unicef.org/bulgaria/en/press-releases/unicef-%20only-third-10-year-olds-globally-are-estimated-be-able-read-and-understand.%2029%20May%20%202023
http://www.facultyfocus.com/articles/teaching-and-learning/the-benefits-of-in-house-peer-tutoring/


 
 

84 

 

2022,www.wgu.edu/blog/peer-learning2208.html. 

 

Yang, Weidong, Weiping Dai, and LijiaGao. "Intensive reading and necessity to integrate  

learning strategies instruction." English language and literature studies 2.1 (2012):  

112. 

“PALS: PEER ASSISTED LEARNING STRATEGIES .” Impact of Special Needs, 

impactofspecialneeds.weebly.com/pals-peer-assisted-learning-strategies.html.February 

2014, https://www.youtube.com/watch?v=tsZep21dHlQ.174-2062021, 

617 million children and adolescents not getting the minimum in reading and math.  

UNESCO.org, www.unesco.org/en/articles/617-million-children-and-adolescents-not-

getting-minimum-reading-and-math. 29 May 2023. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://www.unesco.org/en/articles/617-million-children-and-adolescents-not-getting-minimum-reading-and-math.%2029%20May%202023
http://www.unesco.org/en/articles/617-million-children-and-adolescents-not-getting-minimum-reading-and-math.%2029%20May%202023


 
 

85 

 

 

 

 

 

 

 

 

 

 

 

Appendices 

 

 

 

 

 

 

 



 
 

86 

 

Appendix A: Learners’ Questionnaire 

 

Developing EFL Learners’ Reading Comprehension 

 

 

 

 

 

 

 

 

 

 

 

 

 EFL= English as a Foreign Language 

 

 

Part One: Personal Profile معلومبت شخصية 

Please tick )X(in the corresponding box(es) : 

( في خبنة الاجببةX) اشطب  من فضلك  

1. Gender اىجْس          a.Male                      رمش 

                                 b.Female اّثٚ                                      

2.Level:  ٙ٘اىَسز      a. 1
st
 year                         ٜاىسْخ الاٗى  

.b. 2
nd

 year اىسْخ اىثبّٞخ                 

 c. 3
rd

 year اىسْخ اىثبىثخ                          

3. School Stream:  a. Foreign Languages                               ىغبد اجْجٞخ 

 b- Letters and Philosophy                                         آداة ٗ فيسفخ    

c- Experimental Sciences ػيً٘ رجشٝجٞخ                            

 d. Mathematics                                            سٝبضٞبد 

Dear pupil, 

            You are kindly invited to respond to the items of this questionnaire designed by post-

graduate English students at Ibn Khaldoun University of Tiaret to get some information on your 

intensive reading practices. This is not a test, so there are no right or wrong answers and you 

don‟t even need to provide your name. Please respond honestly to the questionnaire items as 

only this will guarantee the success of the research. 

Thank you for your cooperation! 

 اىزيَٞز،ػضٝضٛ 

أّذ ٍذػ٘ ىيشد ػيٚ ػْبطش ٕزا الاسزجٞبُ اىزٛ طََٔ طلاة اىذساسبد اىؼيٞب فٜ اىيغخ الإّجيٞضٝخ فٜ جبٍؼخ اثِ             

ىزىل لا ر٘جذ إجبثبد طحٞحخ أٗ  اخزجبسًا،خيذُٗ فٜ رٞبسد ىيحظ٘ه ػيٚ ٍؼيٍ٘بد ح٘ه ٍَبسسبد اىقشاءح اىَنثفخ. ٕزا ىٞس 

 َل. ٝشجٚ اىشد ثظذق ػيٚ ػْبطش الاسزجٞبُ لأُ ٕزا فقظ سٞضَِ ّجبح اىجحث.خبطئخ ٗلا رحزبج حزٚ إىٚ رقذٌٝ اس

 شنشا ىزؼبّٗنٌ!
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e. Technical Mathematics                        ٜرقْٜ سٝبض 

f. Management and Economy               رسٞٞش ٗاقزظب د 

4. School location: Urban-a          Semi-urban-b             Rural-c   

 سٝفٜ                  شجٔ حضشٛ             حضشٛ                     ٍ٘قغ اىَذسسخ               

Part Two: Learners’ Reading Behaviour 

Please answer the questions by putting an (X) in the corresponding box (es) 

في خبنة الإجببة                            Xمن فضلك اجب الاسئلة وضع   

1.Do you like reading? 

 ٕو رحت اىقشاءح؟                                                                

a.Yes  لا            b.No                           ّؼٌ

Why? ؟ىَبرا …………………………………………………….. 

2. Do you read the text before reading it in class?  

 ٕو رقشا اىْض قجو قشاءرٔ فٜ اىقسٌ؟

a. Yes                ٌّؼ              b. No               لا 

If yes, do you think that reading the text before reading it in class is helpful in? 

؟ٍفٞذح قجو قشاءرٔ فٜ اىقسٌقشاءح اىْض  إرا ّؼٌ ٕو رظِ اُ  

a.Understanding vocabulary            )فٌٖ اىَفشداد )اىَظطيحبد 

b.Doing activities                                                ِٝحو اىزَبس 

c. Others اخشٙ  ………………………………………….............. 

3. How do you evaluate your comprehensibility in reading texts provided by your teacher in 

class?  

؟ىقسٌمٞف رقٌٞ قذسرل فٜ فٌٖ اىْظ٘ص اىزٜ ٝ٘فشٕب اسزبرك فٜ ا  

a. Intermediate                                        ٍز٘سظ                      جٞذ b. Good 

c. Very good                                              جٞذ جذا          ٍَزبصٍَزبص d. Excellent  

4. How often do you answer the comprehension questions in the textbook?   ٚمٌ ٍشح رجٞت ػي

؟اسئيخ اىفٌٖ فٜ اىنزبة اىَذسسٜ  

a. Never                          اثذا 

b. Rarely                         غبىجب 

c. Sometimes                        بحٞبّا

d. Always                 دائَب  
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5. How often do you answer the teacher‟s comprehension questions?         مٌ ٍشح رجٞت ػيٚ أسئيخ

؟اىفٌٖ اىزٜ ٝطشحٖب اىَؼيَِٞ  

a. Never                               اثذا 

b. Rarely                           غبىجب 

c. Sometimes حٞبّب                        ا   

d. Always                             دائَب  

 

6. How do you find reading in adapted text? 

                                                                                      اىَنٞفخ؟ اىْظ٘ص قشاءح رجذ مٞف

a. Short                                 قظٞشح 

b. Long                                                ط٘ٝيخ  

c. Congruent                           ٍلائَخ 

7. Which of these activities do you often engage during reading session?  

                                                                          اىقشاءح؟ فٜ فٜ حظضاىزبىٞخ اىزٜ رَبسسٖب  الأّشطخ ٍِ أٛ

a. Discussion with your classmate                                                        صٍٞيل ٍغ َْبقشخى اىفض

  b. Depend on the teacher                                                                               اىَؼيٌ ػيٚ رؼزَذ  

c. Do it by your own                                                                                                     ثْفسل رفؼيٖب  

  c. Depend on the teacher                                                                        اىَؼيٌ ػيٚ رؼزَذ  

8. Do you find the reading time provided by the teacher to read texts in class is sufficient?  

                                                                                   ٍنبف؟ اىَؼو ٝ٘فشٓ اىزٛ اىقشاءح ٗقذ أُ رؼزقذ ٕو

  a. Yes               ٌّؼ b. No                  لا 

9. Do you find the reading time provided by the teacher to do activities in class is sufficient?  

رؼزقذ اُ ٗقذ اىقشاءح اىزٛ ٝ٘فشٓ اىَؼيٌ فٜ رأَدِْٝخَ اىزَبسِٝ فٜ اىقسٌ مبفٞخ؟ٕو   

  a. Yes               ٌّؼ b. No                  لا 

10. Does the teacher ask you to do reading activities in pairs or in groups? ٕو ٝطيت ٍْل اىَؼيٌ  

اٗ فٜ ٍجَ٘ػبد ئٞب ثْباىقٞبً ثأّشطخ اىقشاءح   

a. Yes              ٌّؼ  b. No                  لا 

11. Do you like reading in groups?       ٕو رحت اىقشاءح فٜ ٍجَ٘ػبد 

a. Yes                    ٌّؼ  b. No                 لا 

12. Do you think that doing activities in groups or in pairs helps you to improve your text 

comprehensibility? 

؟ٕو رؼزقذ اُ رأدٝخ اىزَبسِٝ فٜ ٍجَ٘ػبد اٗ ثْبئٞب رسبػذك فٜ رط٘ٝش قذسرل ػيٚ اىفٌٖ  
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a. Yes                    ٌّؼ  b. No                 لا 

If yes, why.................................................................................... 

a. You feel more motivated                                      رشؼش ثبىزحفٞض 

b. You get help from your classmate  

رحظو ػيٚ ٍسبػذح ٍِ صٍٞيل فٜ اىفظو                                                                 

c. You feel comfortable                                              رشؼش ثبىشاحخ 

d. You learn new techniques of reading activities from your classmate 

 رزؼيٌ رقْٞبد جذٝذح لأّشطخ اىقشاءح ٍِ صٍٞيل فٜ اىقسٌ                                    

e. Others, اخشٙ                

……………………...................................................................... 

13. Why do you find some difficulties in understanding texts?  

 ىَبرا رجذ ثؼض اىظؼ٘ثبد فٜ فٌٖ اىْظ٘ص؟                                                          

a.Vocabulary difficulty                            طؼ٘ثخ اىَفشداد 

b. Lack of prior knowledge of the text topic   

ىَسجقخ ثَ٘ض٘ع اىْض اّقض اىَؼشفخ   

c. Sentence complexity                                                       جَيخ ٍؼقذح

d.Otherٙاخش…………………………………………………………………….. 

14. When you find difficulties in reading you: 

فٜ اىقشاءح طؼ٘ثبد رجذ ػْذٍب  

a.Ask your teacher اسزبرك رسأه                                                                                                       

b.Ask your classmate                                                                                                     صٍٞيل رسأه  

c. Guessing the meaning from the context                       َِاىَؼْٚ ٍِ اىسٞبق                                 خ

                                               

d. Translate the difficult word                                                                   اىظؼجخ اىنيَخ رشجَخ  

e. Using background knowledge                                               ًاىخيفٞخ اىَؼشفخ اسزخذا  

f. Other ٙاخش ……….......................................................................................... 

 

Thank you 
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Appendix B:Teachers’ Interview 

01. What are the difficulties that you face during in-class reading session? 

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………. 

02. How do you know that learners do not understand the reading texts? 

.…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………. 

03. What do you do when your learners find difficulties understanding the reading 

texts?  

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………. 

04. Do you adapt the textbook reading texts?If yes, Why? And what are your alternative 

reading sources?  

.…………………………………………………………………………………………………

………………………………………………………………………………………………… 

05. How do you engage your learners to read in class? 

.…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………. 

06.Do you engage your learners to work with their peers during in-class reading 

sessions?Why? 

.…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………. 
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Appendix C: Classroom Observation Items 

 

Item 1: Motivation of learners in reading the text. 

Item 2: If learners prepare the text before doing it in class. 

Item 3: What the teacher used in reading comprehension sessions (Textbook/ Adapted texts). 

Item 4: If the time provided by the teacher is sufficient. 

Item 5: Difficulties that learners face while reading. 

Item 6: Strategies that learners do when they face difficulties in understanding the text. 

Item 7: Strategies that teacher do when learners face difficulties in understanding the text. 
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 الملخص

في جعشيش مهارات فهم القزاءة لدي محعلمي  اضتراثيجيات الحعلم بمطاعدة الأقزانيطحكشف هذا البحث فعالية 

الجماعي في فصىل القزاءة  والثىائي اللغة الإهجليزية كلغة أجىبية في المدارص الثاهىية. كما يبحث في ممارضات جعلم العمل

ا من خلال الملاحظة ووعي المعلمين ودورهم في إشزاك المحعلمين في مثل هذا العمل الحعاووي. ا
ً
عحمد الباحثىن ههجًا مخحلط

، والمقابلة شبه المىظمة للمعلم. شارك في هذه الدراضة ثلاثة وأربعىن من طلاب المزحلة ، واضحبياهات المحعلمالصفية

 ري محمد الثاهىية في ثيارت. ثكشف هحائج البحث أن عيىة البحثاى هوبل ضيافالثاهىية ومعلميهم من مدرضتي محمد بى 

اضتراثيجيات الحعلم  في جلطات القزاءة. يؤكدون أيضًا أن هظام اضتراثيجيات الحعلم بالعمل الثىائي المطتهدفة لا ثمارص

، عىد اضحخدامه وممارضحه بشكل صحيح ، يعشس ثحفيز المحعلمين ومشاركتهم في جلطات القزاءة بهدف  بالعمل الثىاوي

 .المطتهدفين لمىاد القزاءةجطهيل القزاءة وجعشيش فهم القزاء 

 


